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The integration of artificial intelligence (AI) into higher education has become one of the most significant global trends in recent years, particularly in the field of foreign language and linguistics training. The experience of the United Kingdom demonstrates a systematic and well-structured approach to embedding AI technologies into the preparation of future linguists. For Ukraine, this experience offers valuable insights into how digital transformation in language education can be effectively implemented in line with European standards and labour market demands.
In the UK, AI is widely used across universities in language education programmes. Institutions integrate generative AI tools, intelligent tutoring systems, speech recognition technologies, and adaptive learning platforms into both classroom-based and online learning environments (Al Amin & Mahjabeen, 2025). These technologies are not treated as external supplements but are embedded into curriculum design and assessment practices. As a result, students of linguistics are exposed to AI-enhanced learning from the early stages of their academic training, which helps them develop both linguistic competence and digital literacy simultaneously.
A key feature of the UK approach is the emphasis on ethical and critical use of AI. Universities actively promote academic integrity frameworks that regulate the use of generative AI tools in writing, translation, and research tasks (Jin et al., 2025). Students are taught not only how to use AI tools effectively but also how to critically evaluate their outputs, identify limitations, and avoid overreliance on automated systems. This balanced approach ensures that AI supports learning without undermining independent cognitive and analytical skills.
Another important aspect is the strong focus on employability. UK universities increasingly align linguistics and language programmes with labour market needs, where AI competence is becoming essential (Department for Science, Innovation & Technology & Department for Culture, Media & Sport, 2023). Future linguists are expected to work in environments involving machine translation systems, localisation platforms, multilingual content creation, and AI-assisted communication technologies. Therefore, AI literacy is integrated into professional training as a core competence rather than an optional skill.
At the pedagogical level, UK institutions actively use AI to personalise learning. Adaptive systems analyse student performance and adjust content complexity, while conversational agents provide opportunities for real-time language practice (Fortuna et al., 2025). This approach significantly enhances learner engagement and supports the development of communicative competence in realistic professional contexts. Speech recognition tools are also widely used to improve pronunciation and oral fluency, which remain key components of linguistic training.
For Ukraine, the UK experience is particularly relevant in the context of ongoing educational reforms and digital transformation. Ukrainian higher education institutions are gradually adopting AI tools, but the process remains uneven and often fragmented. One of the main challenges is the lack of systematic integration of AI into curricula. In many cases, AI is used as an auxiliary tool rather than a structured component of language education programmes.
A major prospect for Ukraine lies in adapting the UK model of curriculum integration. This involves embedding AI literacy into linguistics programmes, ensuring that students develop both linguistic and technological competencies. Future linguists should be trained not only as language specialists but also as users and interpreters of AI-driven communication systems. This is particularly important in the context of globalisation, where multilingual communication increasingly relies on digital technologies.
Another important direction is the development of teacher training systems (Bekdemir, 2024). The UK experience shows that successful AI integration depends heavily on the readiness of academic staff. Ukrainian educators require systematic professional development programmes focused on digital pedagogy, AI tools, and new assessment strategies. Without this component, the implementation of AI risks remaining superficial and inconsistent.
Ethical regulation is another area where Ukraine can benefit from UK practices. Clear guidelines on the use of AI in academic work are essential to maintain educational quality and integrity. At the same time, students should be encouraged to use AI responsibly as a learning aid rather than a substitute for independent thinking and linguistic analysis (IFES Ukraine, 2024).
In addition, the development of blended learning environments represents a promising direction for Ukraine. Combining traditional face-to-face instruction with AI-supported platforms can increase accessibility, flexibility, and individualisation of learning. This is particularly relevant in the context of Ukraine’s current educational challenges, where digital solutions can help ensure continuity and resilience of the educational process.
Therefore, the experience of the United Kingdom demonstrates that artificial intelligence can significantly enhance the training of future linguists when it is systematically integrated into educational practice. For Ukraine, this experience offers a strategic reference point for modernising language education. The effective adoption of AI technologies requires curriculum reform, teacher development, ethical regulation, and investment in digital infrastructure. When implemented thoughtfully, AI can become not only a technological tool but also a transformative factor in preparing linguists who are competitive, digitally competent, and professionally adaptable in a rapidly evolving global environment
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