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TEACHING ENGLISH FOR OCCUPATINAL PURPOSES FOR UNIVERSITY LECTURERS
The President of Ukraine Petro Poroshenko has signed the Decree “On Declaring 2016 the Year of English Language in Ukraine”. The Cabinet of Ministers was instructed to elaborate and approve a complex of measures for 2016 and the following years aimed to intensify English studying in Ukraine.
The Government should introduce gradual certification of teachers of foreign languages in accordance with European recommendations on language education in order to determine their level of proficiency and appropriate wage differentiation.
Under the Decree, it is necessary to evaluate public servants’ knowledge of English and organize language course for its study. Learning English should be included in training programs for public servants and local government officials.
According to this Decree, the courses for learning English for Occupational Purposes by university lecturers have been arranged at Khmelnytskyi National University as well. A great number of university lecturers took an active part in this event.
Definitions of EOP in the literature are relatively late in time, if we assume that EOP began in the 1960s. Hutchinson and Waters (1987) define EOP as an approach rather than a product – meaning that ESP does not involve a particular kind of language, teaching material or methodology. The basic question of EOP is: Why does this learner need to learn a foreign language? The purpose of learning English became the core.
Hutchinson and Waters also claim that both the EOP learning situation and the target situation will influence the nature of the syllabus, material, methodology and evaluation procedures, and that the course design needs to have built-in feedback channels to enable the course to respond to changes in the learners’ needs. [3, pp.6-9]
The most important difference lies in the learners and their purposes for learning English. EOP students are usually adults who already have some acquaintance with English and are learning the language in order to aquire a set of professional skills and to perform particular job-related functions. An EOP program is therefore built on an assessment of purposes and needs and the functions for which English is required. EOP concentrates more on language in context than on teaching grammar and language structures. It covers subjects varying from accounting or computer science to tourism and business management. The EOP focal point is that English is not taught as a subject separated from the students' real world (or wishes); instead, it is integrated into a subject matter area important to the learners. As a matter of fact, EOP combines subject matter and English language teaching. Such a combination is highly motivating because learners are able to apply what they learn in their English classes to their main field of teaching, whether it is accounting, business management, economics, computer science or tourism. Being able to use the vocabulary and structures that they learn in a meaningful context reinforces what is taught and increases their motivation.
English teachers that already has experience in teaching English as a Second Language (ESL), can exploit their background in language teaching. They should recognize the ways in which their teaching skills can be adapted for the teaching of English for Occupational Purposes. Moreover, they need to look for content to help in designing appropriate lessons in the subject matter field they are teaching.
As an EOP teacher, you must play many roles. You may be asked to organize courses, to set learning objectives, to establish a positive learning environment in the classroom, and to evaluate learner’s progress. You have to set learning goals and then transform them into an instructional program with the timing of activities. One of your main tasks will be selecting, designing and organizing course materials, supporting the learners in their efforts, and providing them with feedback on their progress. [2, p.23]
Your skills for communication and mediation create the classroom atmosphere. Students acquire language when they have opportunities to use the language in interaction with other speakers. Being their teacher, you may be the only English speaking person available to students, and although your time with any of them is limited, you can structure effective communication skills in the classroom. In order to do so, in your interactions with students try to listen carefully to what they are saying and give your understanding or misunderstanding back at them through your replies. Adults must work harder than children in order to learn a new language, but the learning skills they bring to the task permit them to learn faster and more efficiently. The skills they have already developed in using their native languages will make learning English easier. Although you will be working with students whose English will probably be quite limited, the language learning abilities of the adult in the EOP classroom are potentially immense. Educated adults are continually learning new language behaviour in their native languages, since language learning continues naturally throughout our lives. They are constantly expanding vocabulary, becoming more fluent in their fields, and adjusting their linguistic behaviour to new situations or new roles. EOP students can exploit these innate competencies in learning English.
According to Dudley Evans, there are five different roles to be performed by the EOP practitioner: teacher, collaborator, course designer and materials provider, researcher and evaluator.(2007).
1. As a teacher, the EOP practitioner has to create opportunities of learning, to generate authentic communication and to choose the appropriate teaching methods to suit the learner’s needs.
2. As a collaborator, the EOP practitioner should collaborate with other EOP practitioners and subject specialists since he/she lacks the knowledge of the content.
3. As a course designer and material provider the EOP practitioner should create his own materials and/or adjust the authentic materials used in workplace and benefit from a huge amount of educational resources and teaching materials.
4. As a researcher, the EOP teacher should be preoccupied with the learner’s target needs, goals and interest, upgrade his knowledge on the subject matter he is teaching and look for authentic materials.
5. As an evaluator, the EOP teacher should consider the different stages in the evaluation process. For instance, before the course he/she should evaluate his learner’s needs, during the course he/she should evaluate the effectiveness of his learner’s response to the teaching methods and at the end of the course he should evaluate the learner’s learning outcomes.[1, pp13-17]
There are several kinds of EOP textbooks available to overseas students, such books as English for Careers (Career English), Career Paths, Instrumental English, Professional English and Special English, published in England and the United States. They, however, do not always meet the need of a particular country's students. At our university we used as the main textbooks for this course Oxford English for Careers published by Robin Walker and Keith Harding (2011) in different fields, depending on learners’ occupation. The reason we selected these books is that they will help our learners be prepared for their particular field of teaching. These books help us cover different aspects of language activities: speaking, reading, writing and listening, using vocabulary suitable for their occupation.
Nevertheless, there are some problems in teaching English for occupational purposes for university lecturers. The origin of the problems to effective EOP implementation are akin to a complex and integrated root system. For example, neither education nor language learning literature sufficiently stresses the integration of both content and language. EOP teachers are often not trained or certified to teach EOP. Many EOP teachers in post elementary programmes hold a subject-focused mindset and may resist integrating content, language and several subjects. Moreover, education systems can have difficulty in articulating learning outcomes in general and they may not necessarily understand planning needs associated with EOP. Also, high-stakes examinations may be discouraging teachers from focusing on content and language learning. Finally, the role that a wide range of EOP stakeholders can play is not fully appreciated, nor do stakeholders always assume their fair share of responsibility for programme implementation. [4, pp102-103]
A multifaceted approach is required. A greater focus on the integration of content and language in educational literature and education systems can support needed professional development and change in classroom practice. Increased application of a dual focus on content and language in all classes will require a recognition and acceptance of the disjuncture created by EOP, and in particular, of the need to maintain a multiple focus on content and language learning. Subject-focused mindsets need to be stretched to include the integration of both content and language learning. This partly depends on an increased understanding of how teaching to the exam or ‘covering’ the curriculum can undermine learning and exam results Also, the complexity of educational change, and the EOP change in particular, need to be better understood. Finally, a greater involvement and coordination of efforts by EOP stakeholders working as professional learning communities holds the potential for supporting higher schools in making considerable progress in improving the integration of content and language.
Making a conclusion it is necessary to stress that English for Occupational Purposes (EOP) can be defined as the teaching and learning of English for the specific purpose of using it in a particular domain. Its evolution along the decades reflects the developments in language teaching and language itself .The major technological changes brought about the use of computers in language teaching and learning and the impact of the Internet on this process was enormous.
Thus, the scientific discoveries and technical innovations of the “information age” have triggered bilingual and multilingual communication to become a significant issue in our modern society. The appearance of the Internet has blurred frontiers and contributed to the generation of a networked society that created new communicative situations, culture models, new varieties of language and discourse.
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