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THE PLACE OF COMPRESSED COURSES IN THE PROCESS OF STUDENTS’ TRAINING: FOREIGN EXPERIENCE

The concept of compressed courses is not new to higher education abroad. Institutions began offering shorter summer term courses in the late 1800s so as to expand educational preparation to a year-round format [6]. The summer months presented an opportunity to offer courses during a traditionally idle time. Today students take a wide variety of compressed courses from summer classes to those offered during the breaks between academic terms. Numerous researches demonstrate that the compressed course approach helps students to combat boredom and burnout, and it decreases their tendency to procrastinate [2, p. 389-400]
Compressed semesters, also known as minimesters, are offered in some educational institutions in the United States. They are offered during the two-week break period between a regular semester (Spring or Fall) and summer. A minimester makes it possible for a student to complete a course on a shorter schedule. The number of time-compressed, or length-shortened, college courses continues to rise. The appeal of these courses began with the desire to accelerate learning, but has grown to include making use of typical university and college down time, including weekends. Research has demonstrated that there are best practice pedagogical techniques designed specifically for this type of course that lead to good learning experiences. The science, technology, engineering and mathematics community has also begun to utilize courses that are shorter than traditional length courses. Best practice pedagogy for these courses is still a hotly contested topic and much research remains to be done. 
The growing demand for compressed courses has been well documented, with almost a third of all students abroad now taking at least one online course during their college career. Students like the flexibility of such courses to match personal scheduling needs, especially non-traditional students who may have jobs, family obligations, and limited time to take courses. Along with compressed course options, students want to complete their courses faster and will enroll at institutions which provide a variety of course delivery formats [1].
To meet student demand for flexibility, more and more colleges abroad are now offering compressed courses. These courses take the traditional 15-week delivery format and move it into a shortened time frame such as a 3 week “minimester” between traditional academic terms, a 5-week summer course, or an 8-week course offered during a traditional academic term. Over half of students enrolled in online courses reported course lengths of eight weeks or less [1].
Summer classes are much shorter – often just four or six weeks long. This compressed schedule is ideal for introductory courses, so if one needs to complete a prerequisite class or a general education requirement, the summer term can be an excellent opportunity to do so. For those courses that develop a theme over a period of weeks, and that benefit from in-depth discussion and writing, a shortened summer semester can sometimes be harmful.
Most departments schedule their core requirements in a way that encourages students to take them in a certain sequence. One will generally benefit most by following this sequence. If one is pursuing a double major, or if one is interested in a rarely-taught special topics course, summer may be one’s chance to complete an essential class. To be clear, courses offered in the summer are usually compressed versions of core requirements, but by taking a core requirement during the summer, one may be able to resolve a conflict with a rarely taught or specialized class during the regular academic year [3].
Summer is also an excellent time to repeat a course (if necessary). If one did not do well on one’s first attempt, one may find that the summer section is taught by a different instructor with a teaching style that better suits one’s learning needs. The smaller class size, and familiarity with the material, may also help to improve. Either way, the summer semester can be an important step in graduating on time.
Students prefer compressed courses because the condensed format allows them to focus on one course at a time and to finish quickly. The majority of research on compressed courses has examined the face-to-face (FTF) instructional environment. Researchers have called for more studies regarding how students and instructors experience compressed courses in this environment. 
To see the picture in the whole we offer considering the problem from the point of view of it pros and cons [4, p. 23-32; 5]:
Advantages of compressed process of studying:
1. Staff members working compressed work weeks may spend less time commuting during a given week
2. Staff members working compressed work weeks have more time outside of work to take care of personal responsibilities; as a result they can be more focused on the tasks at hand during their scheduled work time.
3. Staff members working compressed work weeks may be more productive during the hours outside of the traditional workday, when fewer staff members are present 
4. Compressed work weeks can improve work area coverage and extend the hours of service to internal and external customers
Challenges of compressed process of studying:
1. The longer workday may be physically and mentally draining.
2. It may be a challenge to sustain morale among staff members who work long days but do not have the opportunity to work a compressed work week.
3. Some types of compressed schedules, such as 80 hours over 9 days, may present a challenge to supervisors of non-exempt staff members, since overtime must be paid to non-exempt staff members who work more than 40 hours in a given week
4. Staff members may find it difficult to arrange dependent care or transportation around the longer workday.
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