IMpodeciiiniii miaroroBui aHgparoriB it poOOTH 3 AOPOCIMMH B YTOpUIMHI
NPUIUIETHCS 3HaYHA yBara it Hapasi kpaiHa HaKOTIMYMIIa IIKaBHH TOCBIJ i3 BOTO HANPSIMY.
Ha namy mymky, B YTOpIIMHI IATOTOBI IEAarorivHoro IepcoHaty (axiBLi aHAparoriB
OPHUIUIAEThCS 3HAYHA YyBara, KpaiHa Mae€ [aBHI Tpaguiii, BaroMmi HalpalfOBaHHs,
HporpecuBHi ifei y miif ramysi, BUKOPHCTAHHS SKHX CIPUSATHME pO30YIOBI NMPaKTHIHOL
JSUTBHOCTI IIOAO0 MiATOTOBKH aHIPAroris B YKpaiHi.
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Rising costs, shrinking budgets, and an increasing need for flexible education are
urging educational institutions to reexamine the way the study is organized. In response to
such impermanent conditions, e-learning is being extensively implemented in higher
education. Higher education institutions in Europe have been making concerted efforts to
educate international students by bringing them to campus and through distance education
and satellite programs abroad.

E-learning, or electronic learning, is broadly defined as learning supported by digital
electronic tools and media. In other words, the term “e-learning” refers to the use of
computer network technology, primarily through the internet, for delivering information and
instructions to individuals (Wang et al., 2010). Commission on technology and adult
learning (1) defines e-learning as the entire teaching and learning involvements which are
delivered through electronic systems such as the internet, audio and visual tapes, satellite
broadcasting, computer and compact drives. In the study by Silva & Souza (2016), e-
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learning is described as a type of interactive learning which involves online learning content
and automatic feedback to student learning activities.

The types of e-learning, as defined by Silva & Souza (2016), are: online learning,
distance learning, blended learning, and m-learning. Online learning is usually a self-directed
on-demand study through the Internet which may incorporate web-based teleconference such
as audio, graphics, synchronous chat, or technology. Distance learning, also realized though
different media such as email, teleconferencing etc., takes place when learners and
instructors are not at the same place or not at the same time. Therefore, the term "distance
education” is characterized by physical separation between the teacher and learner. Another
type of e-learning is m-learning (mobile learning) — learning through mobile computational
devices. However, a different terminological approach is described in Basak et al. (2018), in
which e-learning and m-learning are viewed as subsets of d-learning. Being a modification
of several methods, blended learning combines face-to-face learning and e-learning.

The assumption that underlies most distance education systems is that there ought to
be a form of learning autonomy that would allow learners to control or guide their
knowledge acquisition process. Some authors emphasize the advantages of giving the
learners a significant extent of freedom, whereas others suggest that autonomous learning
should be reinforced with the assistance of a facilitator/tutor (Silva & Souza, 2016).
According to International Institute for Educational Planning (Depover, C. & Orivel, F.,
2013), tutors are supposed to assume the following roles in e-learning: teaching (clarifying
the objectives, helping to structure course content, leading discussions, promoting reflection,
evaluating and assessing, etc.); social support (appreciation of learner’s efforts, encouraging
cohesion of the group, fostering engagement, etc.); organizational support (task planning and
management, giving deadline reminders, time management, etc.). In case of technically
complex systems, an additional role provided by tutors is tech support.

During the last decade, European higher education institutions have significantly
diversified their e-learning resources and instructional techniques. With the UK Open
University having served as a starting point for establishing many open universities in
economically developed and developing countries, the context of e-learning has undergone
the following modifications: 1) teaching/learning products for e-learning have become much
more accessible and cost-efficient in terms of both production and reception. The cost of IT
equipment has fallen considerably and free Internet access has contributed to immediate and
inexpensive interaction between the learner and the educational institution. Moreover,
teachers have been getting used to either producing the electronic versions of their
instructional materials, or digitalizing those used for face-to-face instruction; 2) the role of
instructors in e-learning, which was once deemphasized, is now regaining its significance;
3) while traditionally e-learning has been a part of lifelong learning and full-scale distance
education utilizing platforms, online classrooms, tutors, multimedia, interactive tools,
resources, and computer-supported collaborative learning, a range of possibilities has opened
to facilitate teaching and learning processes in fully on-site or blended environments;
5) Massive Open Online Courses (MOOCs) are still of high and seemingly growing interest
among European higher education institutions.

Many traditional institutions (HEIS) have become bimodal, providing both face-to-
face learning and online courses. In some cases, e-learning has grown extensive enough for
the institution to award its own degrees. For example, the University of London offers 432
undergraduate and postgraduate level e-learning courses leading to degrees in Accounting
and Finance, Business and Management, IT, Education, Health, Humanities, International
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Relations, Law, Languages, Social Sciences, Veterinary Science etc. The courses are studied
either independently, or with an academic direction from the stakeholders (university
departments/schools, institutes and colleges).

According to the data obtained through a survey of HEIs from 38 European systems
(EU and wider Europe) conducted by the European University Association in 2013(Gaebel
et al., 2014), almost all HEIs of the sample started to embrace e-learning — both blended and
online learning. Most of the surveyed institutions were using blended learning (91%) but
82% of institutions also indicated that they offered online learning courses. Less common
were such forms as joint inter-institutional collaboration and online degree courses. In terms
of institutional support, services, and intra-institutional coordination, only half of the
institutions indicated that e-learning was implemented throughout the institution. Less than
one third of institutions involved all or most of their students in e-learning. Particularly
frequent use of e-learning was reported in such disciplines as business and management,
education and teacher training, engineering and technology subjects; however, it was rarely
applied in law and arts. On the whole, some 20% of institutions indicated using e-learning in
all subjects.

E-learning is currently an additional asset in the competition among HEIs, with the
quality, relevance, and adaptability of educational programs becoming increasingly
important. However, despite the significant achievements in e-learning implementation,
many European HEIs still need to develop effective policies and practices ensuring its
acknowledgement and extensive support at the organization level.
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