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large amounts of various subject knowledge needed to solve the problem. In
addition, students must have certain intellectual, creative, communicative
skills. The former can include the ability to work with information, foreign
language text (highlight the main idea, to search for the required
information in the text), analyze information, make generalizations,
conclusions. As experience shows, there is no one perfect method for Uk-
rainian (Russian) as foreign. In practice, in teaching Ukrainian (Russian) as
a foreign merged and used different methods. A new vision of education
aims to create a motivational environment for students while learning a
foreign language. So today teachers must constantly improve their know-
ledge of methods of teaching foreign languages to introduce into their
teaching practice new educational concept.
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THE APPROACHES TO PRONUNCIATION SKILLS
DEVELOPMENT IN L2 INSTRUCTION
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The approaches to pronunciation teaching in second language
acquisition have witnessed significant changes since audiolingualism and
direct method were implemented in ESL teaching and learning. One of the
side effects of adopting communicative approaches in second/foreign
language (L2) instruction was the limited attention to pronunciation, which
was based on the assumption that the focus of L2 pedagogy needs to be on
the meaning and function, rather than on the form. Previously one of the
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most neglected aspects of English language teaching, pronu-nciation has
now become an essential part of language courses. In this respect, Fraser [3]
rightly points that although learners are very unlikely to attain a native-like
accent, their intelligibility can be greatly improved by effective pronun-
ciation teaching. The author further maintains that gradual intuitive chan-
ges, brought about by real interaction with native speakers, are most likely
to improve a second language learner’s pronunciation. But for a large
proportion of ESL learners the skills that enable this type of interaction do
not come naturally. Therefore, the relevance of an “accent norm”, to which
learners must assimilate, is highly disputable, since learners should not be
under restraint in whatever accent they choose.

Before the communicative approach was elaborated, L2 teaching
had been based on intuitive-imitative and linguistic-analytic methodologies
[1]. While the intuitiveimitative methodology suggested that learners should
rely on their own intuition to imitate L2 sounds and rhythm from L2 native
speakers without any instruction, under the linguistic-analytic instruction
learners were guided by teachers to learn and practice target features using
IPA charts, listen-and-repeat exercises, and contrastive analysis. Ellis [2]
has characterized linguistic-analytic instruction as a true example of focus-
onform instruction based on the principles of structuralist-behaviouristic
approaches, which emphasizes synthetic presentation of pronunciation
features in controlled contexts.

A large part of research on L2 pronunciation instruction in the past
decades focused on explicit instruction of problematic L2 pronunciation
features. One of the methodological approaches relying on explicit inst-
ruction is the focus-on-form approach, in which L2 learners produce and
practise learned features in a series of decontextualized and controlled
exercises and drills. Based on the psycholinguistic underpinnings of skill
learning theory, the focus-on-form instruction is effective in helping L2
learners to automatize the use of target features in communicative contexts
via extensive meaning-oriented practice. However, with the introduction of
communicative methods, educators started to recognize the ineffectiveness
of traditional pronunciation teaching methods, such as drilling phonemes,
minimal pairs and dialogues, as well as detailed descriptions of the
articulation of sounds and intensive IPA transcription. To support this
statement, Celce-Murcia et al. [1] conclude that confining L2 pronunciation
practices to formoriented exercises and drills in lieu of communicative
activities may cause difficulties for L2 learners in trans-ferring what they
have learned into communicative contexts. While focus-on-form instruction
has found to be effective in improving L2 learners’ pronunciation accuracy
and comprehensibility, mostly in controlled read-aloud contexts, it has
failed to yield positive results in spontaneous com-municative contexts [5].
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There has been much controversy over the range of pronunciation
teaching techniques that can be effectively used in SLA, in particular
whether to teach pronunciation through imitation or through con-sciousness-
raising. In this context, Jones [4] disregards the communica-tive language
teaching by stressing the importance of habit-formation and imitation and
its persistence in teaching pronunciation. According to Jones, “part of the
reason for the focus on habit-formation in acquiring L2 phonology is the
special characteristic of pronunciation, which, unlike other language skills,
involves both cognitive and motor functions: few would deny that repeated
practice of motor functions results in increased dexterity” [4, 180].

At the same time, a vast body of literature on L2 teaching ad-
vocates setting pronunciation in a communicative context and implemen-
ting a learner-centered approach. A learner-centered approach suggests
using naturalistic exercises and practice of real communicative situations. In
a learner-centered ESL classroom, students practise speech that is likely to
be used in their real-life communication, bringing examples of commu-
nication failure for classroom discussion. According to Fraser [3],
instruction in a learner-centered classroom will have maximum transfera-
bility to their real communicative contexts. For teachers, being learner-
centered means developing skills in communicating with learners about
speech and pronunciation in ways that make sense to the learners, as
opposed to giving them phonetically accurate descriptions. For learners,
being learner-centered involves developing their own critical listening
skills, i.e. the ability to notice, diagnose and repair their own errors, and
those of their peers, rather than relying on the corrective feedback provided
by the teacher. Fraser [3] has found critical listening to be the foundation of
improvements in second language pronunciation due to its positive impact
on perceptual discrimination and appropriate conceptual analysis of English
words and sentences into sounds and letters.

Setting a communicative approach gives learners a framework
within which to understand what goes wrong when they are not under-stood
or are misunderstood and changes the goal of pronunciation from
mimicking a native accent to creating intelligible messages. The use of tasks
as communicative activities to follow explicit instruction provides learners
with opportunities to practice and notice already learned features in
communicative contexts while the primary focus is on the meaning.
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HABYAHHS TA PO3BUTOK YYHS B MY3UYHIN OCBITI
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EdexTrBHICTS My3UYHOT OCBITH BH3HAYA€THCS NOTPHUMaHHIM Oa-
JIAHCY MDK MY3MYHHM HaBUaHHSM, My3WYHUM BUXOBAaHHSM Ta MY3WUYHHM
PO3BHUTKOM.

My3uuHe HaBUaHHS 3IMCHIOETBCS SIK JIEP)KAaBHUMH 3aKJIaJIaMH,
TaK i HeJepKaBHUMH, ab0 MPUBATHUMH YCTAHOBAMH, a TaKOX (DI3SHIHUMHU
ocobamu. BiimoBimHO 10 1BOro, My3WYHE HABUAHHS MOJUIETHCS HA
amaropceke (HenmpodeciiiHe) i mpodeciiine.

HaBuannsa — e ckimagHa mociaigoBHICTE Hi. Croan BXOOWUTH O€3-
ME)XHa KiJIbKICTh B3aeMoAii Buurens Ta yuHs. [Ipore koxkHa Taka B3aeMo-
Jisl Ma€e Ha yBa3i BUPILICHHS TaKUX IWTaHb: II0 POOWTH; IO TOBOPHTH, SIK
pearyBaru; mo pobutn nortiM? Yacto memaror Mae npuiMaTd pilleHHS
MUTTEBO, Y HHOT'O MOJXKE OyJH JIUIe NEeKisibKa CeKYH/ Ha aJIeKBaTHY peak-
uito. TakuM 4uHOM, OLIBIIICTH Jif Iexarora IPYHTYETHCS Ha BIIACHHUX
3BHYKAX Ta CTIMKUX NEPEKOHAHHSIX.

Bsarami, yce mo pobuTh memaror y Kiaci, BijoOpaxkae ioro
cy0'ektuBHI Aymku. Lle, 3Bu4aitHo, HE 03HAYAE, MO KOMXKHA HOTo Aist 0OMip-
KOBYETBCS Ta 3[IMCHIOEThCS HaBMHUCHO. Konu pimeHHst Mae OyTH NpUHHATO
32 CeKyHIH, HI y KOTr0 HE BHCTaYMTh 4Yacy Ha IUIAaHYBaHHA Ta pPO3-
MIpKOBYBaHHs. AJle HaBiThb HaWOUIbII IMIYJIBCHBHI Ta 3BUYHI Jii € BiJo-
OpaXeHHsIM OCHOBHHX TepEKOHAHb Ta MPHHIHUIIB. J[yXe CKIIaaHO 3MiHUTH
cBOi mepekoHaHHs y mnoTpiOHuMi Oik. Henerxo 3a0ytu mpo cBoi crapi
TIPUHIIWITA Ta B3STH Ha 030POEHHS HOBI.
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