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Introduction
The training practice of listening comprehension skills is an integral component of the teaching process of speaking, reading, and writing, as well as a learning tool used in oral presentation of speech material and communicative receptive-reproductive exercises. The practical task of listening comprehension teaching is to train students to understand the foreign language offered by teachers in the classroom or by listening to the authentic speaker’s speech.
However, listening is a complex psychological and physiological process that involves perceptual, mental, mnemonic activity. We call it a perceptual activity because the auditory perception of speech is performed. It can be also thought-provoking because it involves a number of mental operations, such as analysis, synthesis, induction, deduction, comparison, abstraction. The mnemonic activity is determined by the fact that during perception the selection and assimilation of the informative features of the linguistic and lexical units, as well as transformation of the auditory image and recognition, are stored by means of long-term memory as a result of comparison. Listening is a complex foreign language activity that involves a number of mental processes, such as: hearing, attention, recognition, comparison of speech types, their identification. They are fundamental in the psychological aspects of listening [1,11].
But usually the teacher may encounter some difficulties while conducting or teaching listening comprehension activities. The success of audition depends on: 
- the listener (the levels of his or her voice comprehension development, memory, attention, interest, etc.), his individual psychological characteristics; 
- the linguistic features of the audio text and its relevance to the students’ speech experience and general knowledge; 
- the conditions of perception of audio text [2, p.123]. 
So we can see that the perception of listening first of all depends on the listener. The qualities such as respond to signals of oral speech communication (pauses, logical stresses, rhetorical questions, communication phrases, etc.) play a great role, his ability to switch from one mental activity to another, quickly to pertain the aim of the message that is pertinent to the whole context. These skills are developed in the process of learning many subjects especially including foreign language. The individual and psychological characteristics of students, the level of development of auditory differentiated sensitivity, auditory memory, the mechanism of probable prediction and the level of attention are also important [11].
The analysis of recent sources and publications
The problem of assessing foreign language skills due to the development of working memory span has been researched in a number of works by many psychologists such as: Burstall C., Carroll J., Carpenter P., Daneman M., Kabardov M., Leontiev A., Pimsleur P., Poelmans P., Sapon S., Vigotskiy L., Zimnyaya I., and they all took into consideration the learners’ peculiarities of native language as well. The speech production is influenced by the level of verbal intelligence and logical mind. 
The Pimsleur Language Aptitude Battery (PLAB) was developed to measure language learning aptitude. Language learning aptitude does not refer to whether or not an individual can or cannot learn a foreign language (it is assumed that virtually everyone can learn a foreign language being given an adequate opportunity). The Pimsleur Language Aptitude Battery is an assessment developed to predict student success in foreign language learning, or language learning aptitude, and for diagnosing language learning disabilities. 
According to John Carroll and Stanley Sapon, the authors of the MLAT (a similar language aptitude test intended for older subjects), language learning aptitude does refer to the “prediction of how well, relative to other individuals, an individual can learn a foreign language in a given amount of time and under given conditions” [5].
A test that is typically used as a measure of working memory is the reading span test, originally developed by Daneman and Carpenter (1980). In the test both components of working memory are involved: the processing component for dealing with the current sentence and the storage component for storing words to be remembered. In each test trial, participants are given some sentences that are presented one by one. Participants are asked to read them out loud and to try to remember the last word of each sentence. Reading involves the processing component of working memory, while rehearsal of the sentence final words involves its storage component. Participants are told that the number of sentences per trial increases over the course of the test. Their reading span is defined as the maximum number of sentences that they can read while correctly recalling the last word. Examples of tests that are used for measuring the capacity of the phonological loop are the non-word repetition test, and the serial recognition test [6, 7]
A listening span test was constructed and used as a measure of working memory capacity differing from Daneman and Carpenter’s original reading span test in terms of modality [7]. It is scored in a simple way by calculating the number of words correctly recalled. There are several adapted versions of the reading span test. Differences between the derived and the original tests can be found in the modality of input presentation (e.g., written vs. oral) or in the sentence processing assignment (e.g., reading aloud vs. making a semantic judgment on sentence content)
Presentation of the main research material
 Among the techniques which allow the students to make sure that they have correctly understood the news bulletin, guided listening gives them the opportunity to make fairly rapid progress, if it is followed (in the language laboratory for example) by individual comprehension exercises in some depth, or by written tests such as dictation, with or without omissions rapid note-taking questions: which need a precise answer with a choice of two answers (true or false) with multiple choice answers.
For the students whose reading comprehension is more advanced that their listening comprehension, it is worthwhile to approach the radio news bulletin by way of written news, comparing the newspapers’ versions with the news broadcast the same day on television or radio — the last one is the most difficult, without text, illustration or visible speaker. After this work, it can be recommended to compare the different versions of news and comments, which are basically the same yet different according to whether they are presented in the press, on television or on radio, (considering for example sentence structure, repetition, use of indirect speech, etc.)
As for the linguistic features of the text itself, the difficulties of listening comprehension of foreign text depends on certain factors. The primary factor is the duration of the message. It is easier to keep in memory and understand short messages. The longer the message, the more difficult it is to separate the value centers, keep them in memory and detect the content of the text as a. For the pre-intermediate level of study 3-4 minutes are necessary, for the intermediate – 4-5 minutes, for the upper-intermediate – 5-7 minutes. Besides the duration of the message, there is another factor that is a visual support, so called illustration of the content of the message. Drawing a picture (or explaining a movie) is easier for the audience than the same story without relying on clarity [3, p.17].
The listening is a complicated both psychological and physiological processes. In order to communicate adequately it is important for a listener to understand what the speaker says. Understanding of spoken language can be described as an inferential process based on the perception of several cues rather than a simple match between sounds and meaning. As it was noted by Poelmans P. [10], the listening comprehension process is a combination of four sub-processes or modules:  
- hearing: the auditory reception of an acoustic signal (perception), as is also performed on non-speech sounds;  
- categorization of sounds: categorizing incoming sounds in terms of the sound categories of the language;  
- word recognition: breaking up the stream of sounds into linguistic units (morphemes, words) and retrieving their meaning from long term memory; 
- comprehension: integrating the meanings of the words in their sequence into an interpretation of the entire utterance, so to say a reconstruction of the speaker’s communicative intention.   
Obviously, the third and fourth modules draw heavily on linguistic knowledge. Both lexical knowledge, ability to recognize words, and knowledge of the rule system of the language, ability to decode the grammatical relationships among the words that make up the sentence, are part of the listener’s linguistic competence. However, especially at the third stage, knowledge of the world, i.e., non-linguistic knowledge, plays an often-indispensable role in the listening process. [10, p.10]
Listening comprehension must be active work. It has been a longstanding tendency of language teaching in Ukraine to do nothing more than have students listen to a recording (too often a recording of a written text — a newspaper article or an extract from some literary work) and then to ask questions leading the students to reconstitute or reformulate the content of the recording. This sort of work is often artificial, firstly because of the choice of text, and secondly because the problem of answering a series of questions and reconstituting what one has just heard is not a situation which arises in the normal course of events. Besides which, the students’ attitude is very passive during their listening, and it is rare to see them keep up their attention for more than a minute or two.
If, on the other hand, listening is accompanied by some activity, the students receive the listening comprehension exercise in a completely different way.
The student is guided by explaining what he should be looking for or what problem he should be solving, the teacher’s task is to guide his attention in a particular direction. Again, having some activity to pursue corresponds much more to reality. Whether we are listening to the news on the radio, to a conversation between friends, or to some incident told by a colleague, we cannot help wondering about what is to follow, in terms of a familiar situation — the current news, what we know of our friends, the circumstances which have led to the colleague telling his story, etc. It is often just the situation, known to both speaker and listener — the knowledge they share — which is lacking in so many listening comprehension exercises; and it is this that we are trying to reinstate by giving the students a definite task to do. Moreover, the student often appreciates these exercises as a game, a problem to which he has to find the solution [12].
1. It is important not to dissociate listening comprehension from other skills. Most of the following exercises have visual written support, and give opportunity for free expression afterwards.
2. It is important to use authentic texts for listening comprehension (“authentic” is here the meaning that which truly belongs to spoken language and not to oral written language) — that is to say, to use, if possible, “spontaneous” recordings, made without a script prepared in advance. Such recordings are often more difficult, since the language used has not been simplified in advance; this should not, however, pose too great a problem if we consider that students should be taught a holistic comprehension before comprehension in detail, and that it is the type of activity given to the students more than the language used in the recording which makes an exercise more or less difficult [3]. 
According to Kabardov M. (1985) the ability to speak a foreign language takes into account the peculiarities of the native language of the learners. "No one was able demonstrate a brilliant command of a foreign language with poor development of their native language" [8, p.198]. 
 The process of expression is influenced primarily by the degree of development of verbal intelligence and logical thinking. One of the essential indicators of learning is the ability to independently establish the language pattern in terms of verbal formulation, and in terms of practical linguistic action, which characterizes both the general ability to learn and special ability to "advance" in language. Some of these indicators are more related to mental activity, others have the relevance to features of mnemonic activity [9].
Specificity of thinking-mnemic activity in general and speech activity in particular are determined namely by two indicators: the verbal memory span and the quantity of actual verbal hypothesizes in the given context.  The verbal memory span is revealed in speech activity and implies the work of long-term memory. We show keen interest to study the hearing differential sensibility that is often a key component in the complex of foreign language abilities and is necessary for the development of listening comprehension skills among the students of high educational establishments. Batteries of tests developed by such foreign authors as Carroll J., Carpenter P., Daneman M., Pimsleur P., Sapon S. have many things in common and define the following indicators:
1) auditory sensitivity, that is, the ability to distinguish, memorize sounds;
2) the correlation of sound with the corresponding symbol, that is “sound-symbol” relevance;
3) grammatical ability, or grammatical sensitivity, in particular, the ability to deduce grammatical rules from linguistic material;
4) verbal memory span.
Here we can single out the abilities that are directly involved in the foreign language activity and are necessary for a real mastery of a second language listening comprehension skills. The following are the main indicators of cognitive processes related to language activity: the level of auditory differential sensitivity, the verbal memory span, the ability of prediction in language activities, generalization and selection of foreign language patterns.
1. The level of auditory differential sensitivity. There can be studied a number of true and false differentiations. 
2. The amount of verbal memory. The criteria for estimating the amount of verbal memory are the following:
3. Prediction in language activities. It is estimated by two parameters:
a) the speed of formulation of linguistic hypotheses, which is measured by the average number of hypotheses per phrase;
b) the flexibility of thought processes that provide linguistic prediction, which is measured by a number of different types of hypotheses.
4. Generalization and selection of language patterns. The correct translation of sentences from native into English language and visa versa [4]. 
Here we suggest several tasks that aim to teach the students to predict the further events. The theme is connected with the academic study and current students’ routine. The students are offered to listen to the school assembly about how to study and do the following exercises by practising and improving their listening skills. The learners do this exercise before listening.
Task 1. Preparation: grouping.  Put the study ideas in the correct group. 
1. Just read your notes, but don’t highlight them or write anything extra 
2. Think long term 
3. Make a study timetable 
4.Take regular breaks 
5. Answer email, text messages and Facebook messages immediately 
6. Work where there are distracting noises 
Task 2. Checking understanding. True or false statements.    True/False
1. The students will be taking exams soon.
2. A revision timetable could be from one to six weeks.
3. No one can really concentrate properly with music on.
4.You should try to forget about the internet, text messages, Twitter, Facebook, etc. while you're studying.
4.You should try not to have a break until you really need one.
5. Underlining or highlighting your notes is better than writing more notes.
6. Mind maps are good because they mirror the way the brain works.
7. The most important thing is to remember the information. You don't have to understand it.
Task 3. Checking vocabulary: gap-fill
1. Some of you are probably fantastic at studying, really organized and _____.
2. It's a good idea to have some kind of _____or  ______.
3. If you're studying for an important exam, it's important to think _____.
4. Make sure the place where you're going to study is _____, with no 
distracting ______.
5. If you have to work near a TV, you might have to use _____to drown out the sound of the TV.
6. While you're studying, you should ______ the internet, text messages, Facebook, etc.
7. You should plan your studying and take regular ______.
8. It is better to write notes, so your mind is _______the information more.
9. Mind maps seem to work in the same way the _______ works.
10. Which study method you choose all depends on your personal ______.
Task 4.  Match the vocabulary with the correct definition and write a – h next to the numbers 1– 8. 
	Word
	Definition

	1. a divide                
	a. compared with, against

	2. to make up          
	b. a big system consisting of many parts that are

	3. universal          
	c. to make a big thing or number from smaller  things or numbers 

	4. abstract                
	d. annoyed or upset because you cannot achieve what you want 

	5. frustrated           
	e. something that exists as an idea, not a real thing you can see and touch

	6.  vague
	f. a difference or separation 

	7. a network
	g. not very clear or detailed 

	8.  versus (vs.)
	h. existing everywhere and for everyone



An important component of an optimal motivation model is foreign language ability. We believe that knowing everyone’s abilities is very important while organizing a foreign language course or academic lesson. This will allow the teacher to set the students appropriate tasks and demands, to effectively carry out an individual approach, to offer special tasks for the development of foreign language auditory abilities.
Conclusion
Summarizing theoretical and methodological foundations of analysis and research on the formation of listening comprehension skills and development of working memory span, the following conclusions can be done. Listening is one of the most important types of second-language speaking activity without which it is impossible to communicate a foreign language. Effective teaching of listening comprehension to the students requires taking into consideration their psychological features, particularly of this type of mental activity, keeping in mind the difficulties that occur when students work with audio texts, and to use the systems of exercises skillfully. Carefully selected authentic material, professionally-oriented academic guidance reduce problems, misunderstanding and handicaps of the learners while listening to the audio texts, and thus contribute to the increase of students’ motivation.
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