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Simulation technique in assessing future foreign language teachers’ communicative competence
One of the main goals of training a foreign language teacher is to develop his/her communicative competence in a foreign language. The communicative competence in a foreign language is a complex unity comprising lexical competence (ability to use foreign language vocabulary to satisfy professional and everyday communication needs; ability to adequately use lexemes, expressive language means (stylistic figures and tropes), proverbs and sayings, phraseological units etc.); phonetic competence (ability to pronounce sounds and sound combinations correctly according to the pronunciation rules, ability to emphasize words properly; well-developed phonetic hearing enabling to differentiate phonemes, ability to use the appropriate expressive intonation means such as voice tempo, timbre, strength and pitch, logical emphasis etc); grammatical competence (ability to use grammatical forms and structures according to the grammar rules, sense of a grammar form, correction skills necessary to select the right grammar forms); diamonological competence (proficiency in dialogic and monologic communication techniques, discussion and dispute techniques, nonverbal signs recognition techniques etc).

One of the suggested effective techniques which may be used to develop a foreign language teacher’s professional communication skills is the so-called simulation technique.

Some ideas of how to use the simulation technique in classroom at secondary and higher educational establishments have already been discussed by the Ukrainian and foreign scientists. D. Tereshchuk suggests the ways of organizing communicative simulation games and computer simulations while teaching a foreign language to University students [2; 3]. I. Kholodinska considers the advantages of the simulation technique for teaching a foreign language to the students of other than linguistic qualifications [4]. O. Nozhovnik dwells upon the use of simulations in teaching a foreign language to international economy students [1]. Simulation technique has also been the topic of a scientific interest for R. Davis, K. Jones and other authors [5; 6]. 

The aim of our research is to describe an algorithm of assessing students’ communicative competence using the simulation technique while practicing professional communication in a foreign language classroom. 

Simulation is a learning activity when participants interact and make all the necessary decisions in their own names or playing previously arranged social roles, discuss one or more interrelated issues in the specifically modeled situations [4]. 
In the simulation process students have the possibility to associate themselves with the native speakers; focus their attention not only on the usual vocabulary practice, but on conveying important messages; use colloquial speech; learn the appropriate behavior of a definite social group or practice professional behavior; reach mutual understanding working in groups; negotiate to reach a common goal; use their linguistic knowledge and skills in real-life communicative situations; gain experience of controlling situations; realize that a foreign language is a driving force in their professional communication.

A communicative simulation is, as a rule, organized in three main stages:

1) briefing or instruction stage when participants get to know about the study materials, tasks and distribution of responsibilities; 2) simulation itself – the process of communicative interaction between the participants in order to achieve their strategic communicative goals in a particular situation involving a vast complex of reactions and spontaneous changes of the situation; 3) debriefing – the stage for discussion of results and evaluation of students’ performance [6].

The most difficult task for a teacher who uses a simulation technique as a classroom language learning activity is evaluation of students’ communicative competence. In this regard R. Davis suggests 3 main techniques which, when combined, can be an appropriate solution to the problem: student assessment checklist; video or audio recording; debriefing session [5].

According to the first above mentioned technique, before a simulation activity takes place, students make up a list of assessment criteria under their teacher’s guidance. We present a checklist to assess an individual student’s communicative competence when he/she acts as a teacher in the course of simulation having previously designed several thematic tasks to give to the rest of the group. Students may use it for self-assessment or to evaluate each other’s performance when they study the topic «Education / Learning and teaching» (Table 1):
Table 1

A checklist to assess an individual student’s communicative competence

	Assessment criteria
	Score

(3/2/1)

	1. I can speak English fluently.
	

	2. I can easily pick up all the necessary lexical means to explain the material, ask the questions, paraphrase the sentences, give the tasks, express my point of view, and develop the idea.
	

	3. I know how to pronounce the words which I use or come across at the lesson (at least nobody corrects me though I asked them to do it).
	

	4. I can hear and understand what the other participants say.
	

	5. I can understand native speakers (comprehend audio and video materials), guess the main idea even if there are some unknown words.
	

	6. I know what intonation patterns to use to express statements, interrogations, exclamations, uncertainty, doubts, listing, emotions etc.
	

	7. I don’t make grammar mistakes (at least nobody corrects me though I asked them to do it).
	

	8. I express my point of view clearly and logically; the other participants can easily understand me.
	

	9. I know how to make up dialogues, negotiate, argue, express agreement, appraisal, disagreement, correct others without offending them etc. 
	

	10. I am always polite, patient; I’m able to find compromise, work in groups.
	

	11. I know how to evaluate other students’ performance and I am not afraid of it.
	

	Final score (3 – well done; 2 – fair – needs improvement; 1 – not satisfactory)
	


The score may correspond to ECTS grading scale accepted in Ukraine in the following way: A (31-33) – excellent performance, B (27-30), C (24-26) – good, D (20-23), E (16-19) – satisfactory, less than 16 – failed. 

The advantages of the suggested assessment checklist are the following: the possibility to develop students’ personal skills in identifying their weaknesses and strengths without any external expert assistance; self-assessment may be carried out both in classroom and later while performing professional duties; students clearly realize the importance of objective systematic assessment of their communicative activities on the basis of the understandable for them criteria. The disadvantages may consist in students’ biased opinion and lack of objectivity in evaluation of their personal communicative skills. In such a case mutual assessment or parallel teacher and students’ assessment are more preferable. Consequently, it is advisable to compare results and discuss the reasons of their difference.
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