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As the population of culturally and linguistically diverse students continues to
increase in schools around the world, research has shown that many teachers are not
adequately prepared to meet the needs of these students (Gándara, Maxwell-Jolly, &
Rumberger, 2008; Haworth, 2008; Hutchinson & Hadjioannou, 2011; Miller, 2011;
Rumberger & Gándara, 2005; Téllez & Waxman, 2006). This situation presents a
challenge and an opportunity to engage teachers in ongoing learning in their schools
as they seek better ways to teach language minority students (we use the term
English language learners, or ELLs, throughout this paper because this was the term
used in the school context), yet more research is needed to understand how to
promote this learning among teachers. Although English for Speakers of Other
Languages (ESOL) specialists could potentially offer their expertise to content-area
or elementary classroom teachers, they are rarely given the opportunity to work and
As the population of culturally and linguistically diverse students continues to
increase in schools around the world, research has shown that many teachers are not
adequately prepared to meet the needs of these students (Gándara, Maxwell-Jolly, &
Rumberger, 2008; Haworth, 2008; Hutchinson & Hadjioannou, 2011; Miller, 2011;
Rumberger & Gándara, 2005; Téllez & Waxman, 2006). This situation presents a
challenge and an opportunity to engage teachers in ongoing learning in their schools
as they seek better ways to teach language minority students (we use the term
English language learners, or ELLs, throughout this paper because this was the term
used in the school context), yet more research is needed to understand how to
promote this learning among teachers. Although English for Speakers of Other
Languages (ESOL) specialists could potentially offer their expertise to content-area
or elementary classroom teachers, they are rarely given the opportunity to work and
Worldwide, the English language education was introduced into classes at schools centuries ago. For the past twenty years, the language influences all kinds of communication and entertainment. It is shown in many websites that approximately a thousand million of people speak and write English, both in their daily lives and in their professional fields. Today, the language is the most widely learned second language in the world [3, 5]. 
Methods and approaches used in the EFL classroom are categorized into the Oral Approach and Situational Language Teaching, the Grammar Translation Method, the Audio-Lingual Method, Communicative Language Teaching, Community Language Learning, the Total Physical Response Method, the Silent Way, Suggestopedia and the Direct Method [1]. 
The Oral Approach and Situational Language Teaching is focused on spoken language teaching in the beginning. The target language is the language of the classroom. New language points are introduced and practiced situationally. 
The Grammar-Translation Method focuses on developing students' appreciation of the target language's literature and teaching the language. Students are presented with target-language reading passages and answer questions that follow. 
The Audio Lingual Method is based on the behaviorist belief that language learning is the acquisition of a set of correct language habits. The learner repeats patterns until able to produce them spontaneously. 
Communicative Language Teaching (CLT) stresses the need to teach communicative competence as opposed to linguistic competence; thus, functions are emphasized over forms. Students usually work with authentic materials in small groups on communicative activities. 
Community Language Learning is probably one of the English teaching methods where the student feels the safest as there’s a great emphasis on the relationship and bond between the student and teacher. Unlike a lot of the other methods and approaches of teaching English as a Second Language, a lot of the L1 (mother tongue) is used for translation purposes.
Total Physical Response (TPR) begins by placing primary importance on listening comprehension, emulating the early stages of mother tongue acquisition, and then moving to speaking, reading, and writing. 
The Silent Way means that teaching must be subordinated to learning and thus, students must develop their own inner criteria for correctness. All four skills reading, writing, speaking, and listening are taught from the beginning. 
Suggestopedia aimed at optimizing learning by music and rhythm, authoritative teacher's behavior and “infantalisations” of learners, physical and psychological relaxation. The focus is on the memorization processes.
The Direct Method (TDM) allows students to perceive meaning directly through the target language taught from the beginning because no translation is allowed. Visual aids and learning materials are used to clarify the meaning of vocabulary items and concepts in real life language [1, 4].
Each method/approach has its own strength; however, in most classroom learning situations, teachers play the important roles in implementing the methods they have been trained to use as well as deciding which one to use and when to use it. 
Though there are many approaches to teaching methodology in EFL, three teaching methods are most commonly taught on EFL programs. These methods are "PPP" (present, practice and production), "ESA" (engage, study and activate) and Pairwork and Working in Small Groups.
In "PPP" "Presentation" involves presenting the target language (the language to be taught to the students) to the students generally through eliciting and cueing of the students to see if they know it and then providing the language if no one does. The target language is usually put on the board either in structure (grammar-type) charts or in dialogs. Presentation features more "teacher talk" than the other stages of the lesson, generally as much as 65-90% of the time. This portion of the total lesson can take as much as 20-40% of the lesson time.
Next comes "Practice" where the students practice the target language in one to three activities that progress from very structured (students are given activities that provide little possibility for error) to less-structured (as they master the material). These activities should include as much "student talk" as possible and not focus on written activities, though written activities can provide a structure for the verbal practices. Practice should have the "student talk time" range from 60-80% of the time with teacher talk time being the balance of that time. This portion of the total lesson can take from 30-50% of the lesson time.
"Production" is the stage of the lesson where the students take the target language and use it in conversations that they structure (ideally) and use it to talk about themselves or their daily lives or situations. Production should involve student talk at as much as 90% of the time and this component of the lesson can/should take as much as 20-30% of the lesson time [4, 6].
Thus the general structure of a PPP lesson is flexible but an important feature is the movement from controlled and structured speech to less-controlled and more freely used and created speech. Another important feature of PPP (and other methods too) is the rapid reduction of teacher talk time and the increase in student talk time as they move through the lesson.
One of the most common errors untrained teachers make is that they talk too much. EFL students get very little chance to actually use the language they learn and the EFL classroom must be structured to create that opportunity.
[bookmark: _GoBack]Roughly equivalent to PPP, ESA (Engage, Study and Activate) is slightly different in that it is designed to allow movement back and forth between the stages. However, each stage is similar to the PPP stages in the same order. Proponents of this method stress its flexibility compared to PPP and this method uses more elicitation and stresses the "Engagement" of students in the early stages of the lesson. Both elicitation of students' knowledge and ideas and their engagement are excellent ideas in any lesson regardless of the methodology. PPP is often an easier method for teacher-trainees to understand quickly and can easily be used as flexibly and in as much of a student-centered manner as ESA [2, 4]. 
Most speaking practice in the classroom should be done in pairs and small groups with students talking to each other. It is a common mistake of the untrained teacher to think that students must or need to talk to the teacher. While talking to the teacher is certainly useful, each student in a small class of only 15 will get at most 3 minutes of talking time in a 45-minute class if conversation is teacher-centered. In pairs, those same students could be directly involved in conversation as much as 22 minutes. That is a seven-fold increase in the amount of time a student can practice speaking, listening and interacting in English. One of the biggest problems EFL students have is the very limited amount of time they actually get to practice speaking and listening in direct interaction. 
The teacher's role during pairwork and small group time is to rotate around the classroom encouraging students and helping them focus on the target language/concepts of the lesson. Including pairwork and small-group work in the PPP/ESA lesson is critical to the success and improvement of the students' language skills. Other advantages to pair and group work are that they encourage collaborative study and help the students support each other in the classroom.
To summarize, we should admit that it is important to use English in the classroom as the target language and as the teaching language. Any method can be described as "result-oriented" or "process-oriented" with some teaching methods occupying an intermediate position. A result-oriented method advocates the idea of a final goal with the emphasis on its speediest achievement and the obligatory equal results achieved by all the learners. A process-oriented method focuses on the teaching/learning procedure with the individual pace of learning and the final results varying according to individual learner differences. 
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