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Intercultural competence in modern pedagogical science is studied in the context of world educational trends, interethnic and intercultural relations, professional training and multicultural education.

Taking into account the ideas suggested by Ukrainian and foreign researchers (K. Bennett, W. Johnson, D. Deardorff, O. Leontovich, Y. Roth, A. Sadokhin, N. Smirnova, N. Yaksa), we define intercultural competence as an integrated unity which includes intercultural knowledge, skills, abilities, understanding and positive attitude towards other cultures, enabling effective and adequate communication activities in a multicultural environment.

According to a comprehensive study by the Association for International Education and the American Education Board conducted in the United States applying the Delphi technique, D. Deardorff distinguished four levels of IC development:
1. Positive attitude to another culture; tolerance towards cultural differences.

2. Intercultural knowledge, skills and abilities, awareness of cultural peculiarities; sociolinguistic competence.

3. Personal qualities such as ability to adapt to a new cultural environment; intercultural empathy; attentiveness; ethnical relativism, etc.

4. Ability to effectively and adequately communicate in a multicultural environment.

One of the techniques used to assess Philology students’ IC involves application of standard multiple-choice tests that contain questions related to the field of culture. Such tests are easy to check, but they reflect only the level of factual knowledge, which is mostly general in nature and is formed under the influence of cultural stereotypes.

Another technique is based on the Likert scale (contains a gradation of the degree of agreement or disagreement with a particular statement about the object). This technique has been criticized by some foreign researchers because the reliability of the results is based on the assumption that respondents are willing and able to make objective self-assessment.

“Learning contracts” method involves preliminary discussion of the educational material content, ways to master it, time required for this, determining the intended level of IC development and the criteria for its evaluation. Students under a teacher’s guidance have to set tasks aimed at achieving the expected results [1, p. 74].

E-portfolio technique. Such portfolios contain students’ intercultural research results, e.g. reflective articles, term papers, photographs and other documented evidence of their productive work. There is specialized software that allows assessing students’ learning outcomes.

Writing critical articles (essays). In special electronic registers and blogs, students express their attitude to certain cultural phenomena, prove their point of view, describe the process and results of cooperation with other cultures, link the daily experience of intercultural communication to the solution of current social and cultural problems.

Observation technique. This technique is used to assess students’ IC by analyzing their behavior in the process of everyday intercultural communication, while they are staying with a family of foreigners, studying with a teacher from a foreign university, etc.

Applying indirect evidence. It involves conducting surveys, questionnaires, individual and group interviews, focus group discussions, analysis of records in students’ curricula.

Objectivity of most described above techniques depends on the students’ integrity and honesty, willingness to share their own experience of intercultural communication.

French researcher F. Dervin suggest using the model of students’ IC assessment, which is based on three basic concepts – national identity, discourse, adequate response, and can be used for self-assessment, expert evaluation and group assessment. Each of these concepts reflects a separate aspect of the IC.

According to F. Dervin’s first aspect (national identity), development of students’ IC depends on their ability to participate in the communication process representing group or national identity, to adapt their discourse to a particular context or interlocutor in order to achieve the intended communicative goals; ability to notice and analyze manifestations of national identity either in their own or an interlocutor’s discourse; ability to avoid positioning themselves or perception of an interlocutor through the prism of national images, stereotypes, generalizations or exaggerations [2].

According to the second aspect (discourse), the level of IC is based on students’ ability to recognize and adequately perceive the features of communicative discourse. In communicative situations, where there are ethnocentric, xenophobic, racist and other manifestations, it is important to be able to “smooth out” tension, using the means of expressing modality, explicit paraphrasing.

Another aspect (adequate response) of IC assessment is the ability to control one’s own emotions and behavior; take into account the fact that the interlocutor’s reaction is influenced by his/her own emotions and feelings, experience, mood, personal problems and other psychological factors; avoid hostility to a person because of his physical resemblance to someone else, specific accent, unusual habits or eccentric behavior [2].

It is worth noting that the most objective results in the evaluation of IC are provided by a comprehensive approach, which involves the use of several techniques simultaneously.

Conclusions. Thus, foreign researchers distinguish the following levels of IC development: 1) a positive attitude towards another culture; 2) intercultural knowledge, skills and abilities, understanding specific cultural features; 3) development of personal qualities: adaptability, flexibility, intercultural empathy, etc; 4) efficient and adequate communicative performance in a multicultural environment. IC assessment techniques include the following: applying standard multiple-choice tests, using the Likert scale, “learning contracts” method, e-portfolios, writing critical articles (essays), observation, application of indirect evidence. F. Dervin’s model of assessment is based on three main concepts: national identity, discourse and adequate reaction. The most objective results in the IC assessment may be provided by a comprehensive approach, which involves the use of several techniques simultaneously.
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