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A flipped learning approach in teaching English as a major discipline
Rapid development of information and communication technologies provides the opportunity to increase the efficiency of higher education, to reduce the share of traditional classroom-based forms of teaching (lectures, seminars, etc.) and to encourage students’ independent learning by shifting the focus from the teacher-to-students knowledge transfer to the students’ knowledge construction supported and guided by a teacher. It may be achieved by incorporating the so-called ‘flipped learning’ approach which is sometimes defined as ‘flipped classroom’ [1] or ‘inverted classroom’ [5; 6].

Flipped learning is a pedagogical approach according to which the usual process of in-class learning is inverted. Hence, students study the material before attending classes and at classes they try to get deeper understanding of the topics by discussing them with their groupmates and performing problem-solving activities that are encouraged and monitored by teachers. After classes, students are involved in the reflection upon the feedback they were provided in order to use it extending their learning [3].

The aim of our research is to consider how to apply a flipped learning approach in teaching English as a major discipline.

The term ‘flipped learning’ began to be widely used in the early middle of 2000s. At that time it was promoted by J. Bergman and A. Sams, who became co-founders of the Flipped Learning Network [1; 2] and S. Khan, who founded the Khan Academy [4]. 
From that time to the present days, extensive development of online resources and professional networks encourage cooperation among teachers and supply them with accessible tools for practicing flipped learning. Creation of software such as Screenr and Webinaria as well as distribution tools such as Youtube and Vimeo give the possibility to effortlessly develop content for flipped learning. Moreover, there is a great number of media to be re-used, namely iTunesU, Open Yale Courses and Khan Academy) [3]. 

According to the Flipped Learning Network [2], teachers have to incorporate into their practice the so-called four pillars of flipped learning which are described as flexible environment, learning culture, intentional content and professional educator.
The idea of ‘flipped learning’ in Khmelnytskyi National University (Ukraine) is based on the use of Moodle learning platform which has been designed to enable teachers, administrators and learners to use a secure and integrated system for creating personalized learning environments. Moodle offers a number of ways to import, export and manage digital content aimed at supporting flipped learning. After creating a course in Moodle environment teachers (in our case foreign language teachers) don’t need to focus mainly on conveying information (e. g. lecturing), giving homework, and leaving it to students to study the material individually. They often add electronic resources (e.g. video and audiorecordings, links to videolessons from free educational websites, new vocabulary lists, grammar explanations, pronunciation guides, lecture materials, other tasks and activities) for students to view and complete at home before the next class. This provides in-class time to exchange knowledge and master the material employing collaborative learning, preparing projects and organizing discussions.

We are convinced that the procedure of flipping a classroom may be efficiently arranged taking into account a step-by-step guide provided by the University of Texas at Austin (USA):

1. Identifying in what part of the course the flipped learning approach may be used most efficiently. 

2. Spending in-class time involving students in application activities and ensuring feedback. The main approaches to students’ collaboration and problem solving are peer instruction, team-based learning, case-based learning, process-oriented guided inquiry learning. 
3. Clarifying links between in-class and out-of-class learning. The goal of the flipped learning approach is to replace in-class lecturing by application-oriented home tasks and to have students study lecture materials before class. Further activities may involve finishing the work started in class or reading additional materials on the topic as well as a larger group assignment.

4. Adapting information for students to understand the course content while getting ready for classes. The dynamic learning environment is an essential condition of the flipped classroom. That is why students have to come prepared for class. It is crucial for students to be responsible enough to complete their pre-class assignment, and be provided with an opportunity to ask questions about the content they are learning out-of-class.

5. Extending out-of-class learning by means of individual and collaborative tasks. It may be helpful here to use message boards or academic social media to develop the ideas expressed in-class, introduce relevant problems, give assignments that make students apply skills and knowledge acquired in class in a new situation which has not been discussed in class, assign supplementary readings relevant to the concepts considered in class, motivate students to create new learning groups, etc [7].

Taking into account the results of research in this field we can conclude that flipped learning is an efficient approach in teaching English as a major discipline. In a flipped classroom, students are able to control their own learning and learn as fast as they can. Students are free to pause or rewind the videomaterials, put down a list of questions, and discuss the material with their teachers and groupmates in class. Flipped learning allows using in-class time to acquire skills participating in collaborative projects and group discussions. Moreover, teachers have the possibility to identify mistakes in understanding or concept application. Flipped learning can be rather efficient in foreign language learning due to its focus on target language use in classroom while students are working on interactive activities. By having the learning materials available online, students who missed classes because of illness, participation in sporting events, or facing emergencies, can catch up with the group quickly. It also ensures more flexibility for teachers.

Still, it’s necessary to mention several challenges of the flipped learning approach. Since flipped learning depends on students’ involvement, it’s impossible to guarantee that they will cooperate with instructors within the flipped model. Furthermore, applying flipped learning entails excessive workload on teachers. Their responsibilities consist in providing videolectures and uploading other learning materials (which is a painstaking and time-consuming job), and practicing motivating in-class activities that will make students actively participate and prepare for class. Flipped learning is not an approach aimed at improving standardized test scores. However, students and teachers still need to spend a considerable part of time getting ready for state mandated testing, which, in its turn, may interrupt the flipped classroom process.
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