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implementation of the educational process. The teacher must manage and
regulate the educational activities of the students. The distance form of
education makes new demands on teachers, including improving
professionalism, increasing the level of professional competence, mastering
modern technologies, and the ability to use them in the educational process.
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Associative psychology is important because it provides the
opportunity to implement associative foreign language learning for all the
students of academic level and the independent language learners. Verbal
associations acquire special importance in the speech context. The word
activates a complex mechanism of associative connections that form its
image in the lexical memory of the speakers. Their understanding of words
occurs thanks to the perception of associations and association of meanings.

The development of the problem of associations in the language
learning belongs to V. Humboldt and T. Harley. It was noted by them that
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knowledge of the world and language acquisition are associative in nature.
The objectivity of sound associations consists in the perception of an
objectively existing reality, and subjectivity is found in the individual
perception of this reality [1, p. 166]. Their research laid the foundation for
linguistic interpretations of associations within the framework of
psycholinguistics. According to the theories of the scientists [1; 2; 6],
psycholinguistics is a science:1) "the subject of which makes the
relationship between the language system (language as a subject) and
language ability" [2, p. 106]; 2) its psychological processes that determine
the functioning of language, in particular understanding, generation,
memorization of language; 3) that "deals with encoding and decoding
processes, as they correlate state messages with the state of communication
participants" [6, p. 9]; 4) that investigates the patterns of generation and
perception of linguistic expressions.

According to N. Chomsky, psycholinguistics studies relationships
between the structure and functions of communicative activity and language
as the main factor in creating an image of the human world [2, p. 19].

Psycholinguistic research is associated with the names of I.
Baudouin de Courtenay, L. Shcherba, L. Vygotsky, C. Osgood, J. Miller, O.
Leontiev etc.

Psycholinguistics in Ukrainian linguistics research on verbal
associations, initiated by M. Muravytska, N. Butenko, D. Terekhova, L.
Gusak etc., need a complex and integral research, in particular within the
framework of the theory of intercultural communication. Psycholinguistic
studies of associative (school) direction are reflected in Ukrainian
linguistics in the works by M. Muravytska, who performed a
psycholinguistic analysis of lexical homonymy, synonymy and polysemy [3].

The method is aimed at identifying associations that is an
associative experiment itself, which was developed in an individual as a
result of his previous experiences. An associative experiment allows to
explore the semantic structure of a word, the specificity of the generation of
statements, to reveal the semantic similarity between words in the
conditions of different cultures, to develop a methodology for studying and
further mastering another language [3].

Today, there are three main types of associative experiments:1)
free experiment. The recipient needs to react with the word that came into
his head after reading (or hearing) the stimulus word. In such experiment
there are neither formal nor semantic limitations. Free associative
experiment is considered as one of the oldest and the most popular
techniques in experimental psychology. It is believed that free associative
experiment is the easiest to be used and is quite effective; 2) directed
experiment. The conditions of the experiment are "directed" by the
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experimenter in the right direction: it is required to react using a certain
word part of speech, or a synonym, etc. Thus, limitations arise as both
formal and semantic; 3) chain experiment. Subjects must be tested within a
certain period of time responding to unlimited number of words to the
proposed stimulus. Conditions experiment: the person who undergoes the
experimental test is offered a questionnaire with 100 stimulus words, to
which he must react within 7-10 minutes and record his own reactions. The
one who is tested should write down the first word that comes to one’s
mind. The reactions are unlimited neither in form nor in content.

The main law of associations is formulated as follows: association
is possible considered to be stronger and more correct depending on how
often it repeats itself. Four types of associations are distinguished:

- by similarity;

- by contrast;

- by proximity in time or space;

- by relation.

The peculiarities of associations are studied in the works by D.
Hartley, J. Priestley, S. Mill, D. Mill, A. Ben and others. Representatives of
this school raised contradictions among themselves in understanding the
question of the dependence of associations on connections in the objective
world, as well as in the understanding of certain types of associations. But
they are united by the main thing: the association is recognized as the main
structural unit of mental, the rational is reduced to the sensual, there is no
analysis of the subject, its activity, focus, operation [4, p. 232-233]. Thus,
this theory is important for understanding the main ways of developing
creative thinking.

The general characteristic of the various definitions singled out
creativity as the ability to create something new and original and sometimes
even unique. Analyzing the results of various studies the following
creativity factors were determined [4, p. 131-149]:

- a qualitative characteristic of cognitive activity (divergence
thinking, association, etc.);

- personal characteristics (initiative, independence, sensitivity, etc.);

- activity productivity (product originality).

The relationship of associativity and creativity is possible to be
characterized in the following aspects: on the one hand, the important thing
is recognized as associative processes in the creation of a new product, and
association is considered as a unit of psychological analysis of creativity
(D. Gilford, E. Torrens, S. Mednyk, G. Eysenck and others); and on the
other hand, there is insufficient number of studies devoted to the
relationship of associativity and individual creativity [4, p.32]. Analyzing
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the relationship between individual and imaginative creativity association,
it can be noted that their main point of contact is an associative symbol.

Associative learning of a foreign language and its various aspects
take place in accordance with the individual characteristics of the student's
personality and individual psychological differences when mastering a
foreign language. We are dwelling on an individual foreign language
learning style. It is implemented by a rational system of specific methods of
mastering educational material that provide positive impact on the
productivity of students' educational activities in general [5, p. 7].

Individual style of associative assimilation of educational material
with of a foreign language is determined by the presence of certain abilities. In
psychological scientific sources we find different approaches to the definition
of the concept of "ability", however let's pay attention to two main approaches:
the first is personal and active, the second is functional and psychological.

The followers of the first approach understand the abilities as
"peculiar combinations of individual and psychological personality traits
that determine the level of activity and success engagement in this activity"
[5, p. 105]. J. Piaget expressed the opinion that the basic personal-activity
approach to learning consists in coordination of educational process with
the characteristics of mental development of students (their age
characteristics and capabilities) [5].

According to supporters of the second approach (V. Shadrikov, R.
Rubinstein, etc.), "abilities are functional qualities systems that implement
separate mental functions that have their own an individual measure of
expression manifested in activity and originality performance of activities"
[5, p. 40]. The ability to learn is considered in general the ability to acquire
new knowledge and methods of activity [5, p. 60]. Depending from the way
of acquiring knowledge and from the features of neurophysiological
mechanisms distinguish between two types of learnability: explicit
learnability (arbitrary, conscious learning) and implicit learning
(involuntary learning) [6, p. 144].

In the concept of psycholinguistic abilities in a foreign language it is
necessary to distinguish two aspects: language ability and the ability to
master the language. Linguistic competence (linguistic competence according
to Chomsky) — the ability to master the first native language. Ability to
language acquisition is the ability to acquire a foreign language [2]. Non-
native language which the child masters in the environment in which he
develops is determined by Gardner and Wilson as a second language [7]. It is
the language of national linguistic minorities, the state or official language,
the language of inter-ethnicity communion. A non-native language that is
mastered in the absence of native speakers is in a foreign language.
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Bernaus draws attention to the foreign language abilities of the
individual. They facilitate the acquisition of a foreign language, contribute
to successful mastery knowledge, abilities and skills and provide for use
various systems of symbolic forms to implement the function of
communication.

The following types of abilities are distinguished: communicative
and linguistic and cognitive and linguistic. The first type of abilities is
related to foreign languages, communication skills and abilities, with
productive possession language — speaking, understanding, reading and
writing. That is, the individual, psychophysiological features of people who
provide successful interaction of partners and successful solution of
communicative tasks.

The communicative-linguistic type is characterized by sociability,
mobility, impulsiveness in decision-making and communicative behavior,
and in general. At the same time, non-verbal components of intellectual
abilities prevail over verbal and logical ones; abilities of auditory
perception prevail above visually [7]. Children with this type of foreign
language ability easily and casually learn by associative learning.

Cognitive and linguistic abilities, as individual,
psychophysiological personality traits, ensure the rapid formation of
abilities and skills when learning the language system (vocabulary,
phonetics, grammar). The cognitive-linguistic type is characterized by
closed-mindedness, greater arbitrariness of actions, slow reaction in a
communication situation, poverty of facial expressions and gestures. The
cognitive sphere is dominated by verbal and logical components over
figurative ones. The visual type of memory prevails in them [8, p.15]. In
this case, children feel uncomfortable in verbal and motor skills activity.

Under such circumstances, taking into account the two types of
abilities, the associative learning requires an optimal combination of both
verbal and motor skills of visual activity. Associative learning is extremely
effective for the mixed type of abilities of younger schoolchildren.
Therefore, compensatory mechanisms are more highlighted in them, which
is important for reserve learning capabilities [7]. The conceptual basis of
studying the foreign language abilities lies in determination and
consideration of the peculiarities of the course of mental processes, which
related to the speech activity of the individual. The typology of
psycholinguistic abilities of younger schoolchildren needs variable choice
of their educational and cognitive activities. It successfully performs such
task as associative learning, which optimally combines verbal and non-
verbal methods of activity and can be widely applied to the beginning level
of the foreign language learning process among the adults.
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In addition, the effectiveness of the implementation of associative
learning depends from personal qualities that contribute to foreign language
activities. The student's individuality includes three such types of qualities:
individual, personal and subjective [8].

Individual — reflect natural qualities of students: abilities,
memory, temperament, type of nervous system etc. The scientists refer to
such personal qualities as interests, value orientations, outlook. Subjective
qualities include the ability to work in the group of people and individually.
One of the mechanisms that functions in associative learning is a step-by-
step model of speech generation developed by psychologists, which
involves three consecutive phases: motivational-stimulating, approximately
research (or analytical-synthetic) and executive [9].

In the motivational-stimulating phase, a motive, idea and goal are
created statement All processes take place in the sphere of thinking activity,
which is deeper than inner speech. The following formation and
formulation of thought by means of language takes place in the analytical-
synthetic (tentative-research) phase.

An individual selects means of speech from the memory and
composes them into a whole speech, so, the internal speech is formed, an
attitude to communication is created, there is a selection of words and
phrases for further expressions. In the conditions of associative learning on
the elementary and beginner level of learning the students can find the
connection between an external and internal speech in the process. It is
clearly visible processing of information, which is confirmed by speech
non-sound kinesthesia during training. The intensity and duration of speech
and motor reactions is unstable and depends on a number of factors:
complexity and the novelty of the task; degree of automation of actions
performed by the student; inclusion in mental activity of visual images;
individual differences in certain types of memory. Exclusion of speech
movements from the learning process makes it difficult to remember lexical
units of a foreign language. With skill development and speech skills,
automation of relevant mental operations external verbalization is replaced
by a reduced abbreviated verbalization — internal speech.

Another psychological mechanism that should be taken into
account in the organization associative learning is the awareness of what
images a person thinks, and the words are sound images that allow you to
express what a person sees, feels and thinks. Mastering the language
predominantly begins with sensations, with the process of reflection in the
individual human brain properties and phenomena that directly affect her
senses [10]. Little, Hodel, Kohonen and others attributed great importance
to associative communication language using imagination.
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The scientists studied the connection between the speech activity
of the learners and symbolic substitution, and came to the conclusion that
language activity has its own prerequisites: gestures, play and drawing. The
development of these species that is significant symbolic activity ensures
the development of those functional systems that play an important role in
mastering both oral and written speech [11, p. 65].

The more senses are involved in perception and processing
information, the brighter, the clearer and more complete the image turns out
to occur. Language, iconic models, and practical actions can act as images.
The subjective experience of the student also plays an important role in
creating an image, stock of his knowledge. The greater is the storage of
knowledge and experience, the deeper it is created in image, and it is more
emotionally colored. But it depends on the teacher who is responsible to
correct the use of word and image to improve the process of memorization
of foreign language lexical units.
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Posman I. 1.
Myxkauiscokuii depacasnuti ynigepcumem, Yxpaina
E-mail: rozmanii@ukr.net

3rinHo i3 3akoHoM YkpaiHu «[Ipo OCBITY» SIKICTH OCBITH
BHU3HAYAEThCSI K  BIANOBIMHICTE PE3yJbTATIB HABYAHHS BHMOTaM,
BCTAHOBJICHHM 3aKOHOJ/aBCTBOM, BIiJITIOBIIHUM CTaHIApPTOM OCBIiTH Ta/abo
JIOTOBOPOM TIPO HAJaHHS OCBITHIX MOCIYT. SIKicTh OCBITHBOI AiSUTEHOCTI, B
CBOIO 4Yepry, BHU3HAYAETHCA SIK PiBEHb oOpranizaiii, 3abe3meueHHS Ta
peatizariii OCBITHBOTO MpoIIeCy, 110 3abe3neuye 3100yTTs 0co0aMu AKiCHOT
OCBITH 1 BIAMOBIZAa€ BHMOTraM, BCTAaHOBJIEHHM 3aKOHOJABCTBOM Ta/abo
JIOTOBOPOM TIPO HajaHHS OCBITHIX mociyr [1]. HaykoBa miaroroBka
3000yBayiB  BHUIIOI OCBITM CTaHOBUTh OJHY 3 HalBaKIMBIIINX
JeTepMiHaHTIB ~ HaBuaHHsA.  LlinecmpsiMoBaHa  IHTerpamiss — SKICHHX
TCOPCTHYHUX 3HAHb Ta NPAKTUYHUX HABUYOK CIOpPHUSE OCBITI, sKa
BioOpaxkae piBeHb ii BIANOBITHOCTI Cy4acHMM BHMOTraM CYCIIJIbCTBA,
JiepkaBy, poOoTonaBLiB, 3100yBadiB. SIKICTh OCBITHM B y3arajlbHECHOMY
BH3HAYEHHI Ta CBOEMY TiJICYMKOBOMY TMpPEACTaBICHHI — II¢ KOMIUIEKC
XapaKTePUCTHUK KOMIIETEHTHOCTEH 1 mpodeciiHOT  CBIZOMOCTI, 1O
BiIOMBAIOTh 3AaTHICTh (axiBIs 3MIACHIOBATH TNPOQECiiiHy MisITbHICTh
BIIMMOBIAHO JI0O BHMOT CYYaCHOTO €Taly pPO3BUTKY CKOHOMIKH, Ha
BH3HAYECHOMY PiBHI e(peKTHUBHOCTI Ta MPO(ECiHHOTO YCIiXy, i3 PO3YyMiHHAM
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