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ALTERNATIVE METHODS OF COMMUNICATIVE-ORIENTED ENGLISH LANGUAGE TEACHING IN HIGHER SCHOOL
At the present stage of development of higher education, its integration into the international education system, including in the field of foreign language teaching, becomes especially important. Nowadays, in the methodology of teaching foreign languages, preference is given to structurally oriented methods aimed at developing certain pronunciation skills, selection of lexical material, grammatical design of utterances and communicatively oriented methods aimed at developing the ability to adequately express opinions in a particular language.
Of particular interest are methods that stimulate active mental activity and encourage students to express their opinions in English. The communicative direction of teaching English requires revision and reorientation of all components of the educational process. This method is most fully implemented in the case when the teacher uses alternative methods of communicative communication. The main principle of communicative-oriented learning is language activities. Communication participants must learn to solve real and conditional problems of joint activities with the help of a foreign language. Learning takes place through activities, which are implemented using methodological techniques and exercises [5, p. 47].
An example of alternative methods of communication of students in English classes at the university in this case will be the following tasks: 1) communication games; 2) communicative stimulations in role-plays and problem-solving; 3) free communication (socialization) [2, p. 23].
Nowadays, the three-phase form of communicative-oriented tasks (three-phase frame-work) is becoming more and more popular. Any task is performed in three stages: 1) pre-activity; 2) while-activity; 3) post-activity [1, p. 75].
It is necessary to create positive conditions for active and free participation of students in language activities. Thus, we obtain the following: - students get the opportunity to freely express their thoughts and feelings in the process of communication; - each participant of group communication remains in the focus of attention of others; - self-expression of the individual becomes more important than the demonstration of language skills; - even contradictory, paradoxical, "wrong" judgments are encouraged, which, however, indicate the independence of students, their active position; - participants of communication feel safe from criticism, persecution for mistakes and punishment in the form of a negative assessment; - the use of language material is subject to the task of individual language design;  language material corresponds to mental abilities of students [1, p. 78-80].
In this case, language errors should be considered not only possible but also normal. Conversational grammar allows certain deviations from the grammar of written language. In our opinion, the above conditions are mandatory in the process of learning English. An important role in the implementation of alternative methods is played by the informative competence of students, which includes: - information "frames"; - formed knowledge; - linguistic picture of the world in its foreign language form; - background knowledge; - general knowledge [3].
Communicative-oriented learning of English can be carried out using tasks such as "information inequality" of participants. Tasks can take the following alternative forms: 1) picture gap (students get almost the same pictures, but some images are different and these differences must be identified through questions without seeing pictures of the partner - matching tasks); 2) ext gap (students receive similar texts, or fragments of the same text of one student are absent in the text of another student, and the lack of information must be restored - jig-saw reading); 3) knowledge gap (one student has information that another does not have, and it needs to be restored - complete-the-table tasks); 4) belief gap (students have different beliefs, but need to develop a common opinion); 5) reasoning gap (students have different evidence that needs to be gathered together and compared) [6, p. 26-32].
Alternative form of teaching communication to students in higher education can be considered role communication, which is realized through role play. However, role communication is organized in accordance with the developed plot and requires developed social skills. In this regard, role-playing games in English classes at the university include elements of social training (communication exercises). Here are some examples of similar tasks: 1) line-up (students try to line up in a row according to the proposed feature); 2) strip-story (each student receives his phrase and tries to quickly take the appropriate place in the "story"); 3) smile (students approach each other and exchange remarks with the obligatory smile); 4) merry-go-round (students form an outer and inner circle and, moving in a circle, exchange remarks); 5) contact (students approach each other and start a conversation); 6) king words (students say any nice words to the interlocutor); 7) reflection (participants try to imagine what other students think of them); 8) listening (students listen carefully to the partner, nodding in agreement and agreeing with him), etc. [4].
Particular attention should be paid to communicative skills when using alternative methods of communication of students in English classes at universities. Let's analyze students' communication skills, dividing them into the following blocks:

1. Requirements for learning to speak. Areas of communication and topics (ability to communicate with peers). 2. Dialogic language (different types of dialogues, questioning, exchange of views, information, etc.). 3. Monologic language (utterance, translation of heard, seen or read, etc.).
Consider some examples of alternative methods of communicative-oriented English language teaching, namely: "sketch", "role play", "round table".

A sketch is a short scene, played out on a given problem situation with the indication of the actors, their social status, role behavior. Sketch, in contrast to role-playing, is characterized by less complexity and freedom of speech behavior of the characters. In the form of sketches can be played small scenes belonging to the social sphere on the topics of "Food", "Shopping", "Journey" [2, p. 39].

Role-playing allows you to simulate situations of real communication and differs, above all, the freedom and spontaneity of verbal and nonverbal behavior of the characters. Role-playing involves the presence of a certain number of characters, as well as the game problem situation in which game participants act. Each participant in the game organizes their behavior depending on the behavior of partners and their communicative purpose. The result of the game should be the resolution of the conflict [6, p. 18].

A round table is an exchange of views on an issue, a problem that interests the participants of communication. Participating in the round table, the student speaks on his own behalf. The issues discussed at the round table can be quite diverse: social, ethnographic, moral and ethical. Participation in the round table requires students to have a fairly high level of language proficiency and knowledge of the problem. Therefore, as a method of control "round table" can be used at an advanced stage of learning and after work on a particular topic or several related topics [2, p. 35].
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