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MOTIVATIONAL FACTORS THAT INFLUENCE THE ESP
Motivation plays a significant role in developing students’ learning a new language. Although the majority of EFL students acknowledge the status of English as a medium of communication and academia, some still lack proper levels of motivation for various reasons including - but not limited to - teaching practices, the inability to relate English to real life situations, disinterest in English culture and values, and the disillusioned perspective of what learning a foreign language for.
Whether students like it or not, the fact of the matter is that more pressure is placed on educational institutes to teach more language classes from earlier years. This is compounded by peer and family pressure to progress in both social and academic life which inevitably requires proficient English.
The ESP approach has greatly benefited from developments in educational psychology and a better understanding on how we learn. Learners have different needs and interests and such matters have an impact on their motivation to learn and on the effectiveness of their learning. Based on this assumption, courses whose main focus is the learners’ needs would be more meaningful to them due to the relevance of their content to the learners. By putting together a course, which focuses on the learners’ specialist area, the content becomes more relevant to them and therefore enhances the students’ motivation making learning more effective and faster.
Motivational factors influence the ESL learners to obtain higher competency and performance level. The positive nature of students in learning foreign language at all level of courses provides evidence that students motivation contributes in the efficiency and development of language skills. Learner’s motivation is affected by the classroom situation that demonstrates the performance level among the learners to obtain higher degrees of proficiency.
Dörnyei (2005) states that research in SLA started in 1959 with the work of Gardner, Lambert their students and associates and it is known as the social psychological period which lasted until 1990. It was driven by the constant confrontational coexistence of the Anglophone and Francophone communities. Gardner came up with the concept of integrative motivation, i.e., in a Canadian context, the desire to be part of a Francophone community by the means of language. In addition, Gardner (2001) designed a test battery known as Attitude/Motivation Test Battery (AMTB), which is aimed to measure to what extent learners are motivated to learn an additional language (L2), as well as measuring a wide range of motivational factors. The test is still in use today by many researchers. Integrative Motivation was ahead of its time and only in the nineties that motivational psychologists, like the Hungarian linguist Zoltán Dörnyei, got interested in the social context of motivation. The concept of Integrative Motivation is contrasted by Instrumental Motivation also devised by Gardner (2001) [3, p. 187]. Instrumental Motivation lies in the fact that there is a desire to obtain something practical or concrete from the study of an additional language, that is, language learning assumes an aspect of something more utilitarian such as applying for a job, fulfilling the requirements of a post-graduation course or even getting a job promotion or bonus based on the individual’s language skills. This is very much common nowadays since many companies provide salary increases based on staff’s level of English. There are some international tests such as the Test of English for International Communication (TOEIC) whose test is designed to evaluate listening and reading skills. Companies use the grade obtained by employees at the test to grant bonuses that can add a substantial amount to staff’s earnings or can also be used to provide staff with reimbursement of English course fees. Since in this context the majority of English courses are taught at companies‟ premises, the ESP approach is the one that meets the demands. 34 Another aspect of Integrative Motivation recently developed is the notion of integrativeness that focuses on integration with the global community instead of assimilation with native speakers. Dörnyei (2005) posits that one way of extending this concept is to talk about a kind of identification with the social and cultural loading of English as the world language. Such identification would be associated with a globalized world citizen identity. This identity is also related to instrumental motivation since many countries that are most technically developed and industrialized speak English and the language is associated with technological advances such as computing and the Internet.
In the process of getting motivated, learners studying EAL go through many phases of, say, evolution. Dörnyei (2005) devised a process model that describes some aspects of this motivational evolution, broken down into many discrete temporal segments that show how an initial wish is turned into a goal and then into intentions which are put into practice and then accomplished. The author sees three distinct phases in such process [1, p.338].
Firstly, there is the need for motivation to be generated, or as he calls it choice motivation, because this choice will result in the goal that the learner will seek to. This phase is known as preactional stage.
Secondly, once such motivation is generated it needs to be kept and protected while it persists. This is a crucial moment and many variables such as the learning environment related to classroom settings or a great number of distractions can contribute to motivation or hinder it. The author calls it executive motivation or actional stage and it is very important to sustained activities like studying an additional language. I believe the ESP approach can help learners to succeed in this stage since it sustains motivation due to the nature of the approach discussed earlier.
The third and final stage in this process is the phase named postactional stage which deals with the learner’s retrospective evaluation of how this went in the two previous stages. It is a self-evaluation process based on their past experiences. This stage will have an influence on the kind of activities learners will be more motivating to carry on their studies. 
Dudley-Evans and St. John (1998) argue that the advantages of ESP courses compared to EGP courses rely on the fact that there is no waste in time as courses are focused on the learners needs; they are relevant to the students; are successful in contributing to the learning process and ESP courses are more cost-effective than EGP courses. The implication of these claims is that the teaching based on ESP courses is more motivating for learners than the one based on EGP courses. “Generally speaking, this is true; the focused nature of the teaching, its relevance and cost-effectiveness ensure that its aims are widely accepted by learners” (Dudley-Evans and St. John, 1998, p.10). Specificity and motivation in ESP are linked in the sense that the more specific the course is, the more motivate the students get. On the other hand, motivation lowers as the learning gets less specific. The concept of carrier content and real content is important to better understand the motivational aspect of ESP courses. According to the authors, any teaching activity in ESP courses is presented in a context. To elicit this concept, an activity designed in an EAP course aimed to present and practice the expressions of time sequence used in the description of processes and cycles. The text below presents the life cycle of a plant contextualized in order to present such language. This cycle becomes the carrier content as the aim of the exercise is not to teach the cycle of a plant itself, but to use this content to convey the knowledge of the use of such specific language that the book intends to introduce. The book is named Nucleus: General Science and the activity was taken from the unit Actions in Sequence and the context is the scientific concept of Process, which becomes the real or actual content. Stages in the life cycle of a plant. Look at this examples: Preceding actions: Before the plant germinates, it is watered. Before/Prior to germination, the seed is watered. Following Actions: After the plant germinates, the roots and leaves develop. After germination, the roots and leaves develop. Simultaneous actions: As the plant germinates, the seeds swells. During germination, the seed sells. And this example: After the seed is watered, germination occurs/take place [2, p.235].
In this chapter I have basically outlined the motivational principles related to the ESP approach that can help learners of EAL who take ESP courses achieve their goals due to the integrative and instrumental motivation of Gardner (2001) and also because of the process model of second language motivation proposed by the psycho linguist Dörnyei (2005). In addition, aspects of specificity and motivation were discussed based on the findings of Dudley-Evans and St. John (1998).
Factors affecting learner’s motivation: 
1. The teaching and learning environment;
2. The teacher or the teaching method;
3. The content of the syllabus;
4. The testing and assessment.
Individuals have different motivation factors that drive them to achieve higher success level which is necessary for the development of language skill. The research reveals the role of motivation factor in t-learning English as foreign language among young learners and its related factors that affect the learners. Various intrinsic and extrinsic factors are categorized as motivational and de-motivational factors among the EFL learners. The result reveals that motivation of teachers and students are equally important and play a critical role for effective teaching and learning process.
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