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THE USE OF FAIRY-TALES IN TEACHING ENGLISH
Abstract. The paper deals with the need of using fairy-tales in teaching English. Fairy-tales are beloved by people of all ages. They are in many songs, cartoons, story books, movies, commercials, programs, etc. The paper describes how fairy-tales can be used in different ways at the English lessons: as a didactic material; as a technology that helps to organize the explanation of the new material and the reproduction of the one learned earlier; as a type of work on the development of speech and expanding students’ vocabulary. This approach allows teachers: 1) to create a classroom atmosphere that helps to encourage students to ask questions and seek answers, take (as a basis) the following types of training that would facilitate the development of critical thinking and independent acquisition of knowledge, encourage reflection; 2) to apply existing methods, become a thoughtful professional, which means to learn how to observe carefully, identify problems and create new strategies to solve them; 3) to be a model for other students, transfer knowledge to them. In turn, students learn to think critically, solve difficult problems based on analysis of circumstances and relevant information, make thoughtful decisions, participate in discussions, communicate with other people; 4) to unload the students’ consciousness, remove negative emotions. Participants of interactive learning set learning objectives, develop a learning activity, identify problems in the course of training, study the reflection of their training activities. 
The paper presents both theoretical (analysis, comparison, generalization) and empirical (observation, induction, deduction, testing, evaluation) studies related to the effectiveness of using fairy-tales in teaching English. The essence and peculiarities of using fairy-tales in teaching English in foreign and domestic literature have been revealed. A diagnostic research among the students of Humanities of Khmelnytsky National University whose major is Psychology has been done. The findings demonstrate that students have a positive attitude to the use of fairy-tales and believe that they should be used at every lesson, because they can improve the quality of their knowledge, as well as interest in learning a foreign language, develop personal traits, which are necessary for future professional work. Therefore, the need to apply methods and means of fairy-tale usage for improving students’ skills in speaking, listening, reading and writing English has been developed and substantiated. Thus, a program of the influence of fairy-tales on overcoming the students’ communication barriers has also been presented in the paper.
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Introduction
At the present stage of education development, one of the most urgent problems that requires new ways of solving is the need for a qualitative improvement of English. Pedagogical technologies used by teachers at the English lessons make the lesson immersive and interesting, and at the same time, the students’ motivation for learning increases.
However, it should be noted that teaching a foreign language to students – is rather a difficult and responsible task. It has been noticed that while studying English many students have such psychological barriers as: shyness and shame, prejudice and fear of syntax and vocabulary, sudden demand for speaking, emotional interference, fear of failure and it is difficult for them to interact with each other. Fairy-tale therapy (a method of healing through creativity) makes it possible to reveal the talents of students, their spiritual-emotional, communicative, mental and physical capabilities. It promotes the expression of thoughts, feelings, emotions, needs, and, as well as any creativity, has a high positive emotional charge, forms an active life position, confidence in the abilities.
Aims and tasks of the research

The article's aim is to reveal the influence of fairy-tales on students’ improvement of learning English. To achieve the given aim, the following tasks were specified: to reveal the essence and peculiarities of using fairy-tales in foreign and domestic literature; to find a complex of techniques of the use of fairy-tales in teaching English; to present a program of the influence of fairy-tales on overcoming the communication barriers; to analyze the results of theoretical and empirical researches.
Research methods
The following research methods were used to implement the given tasks in the article: a) theoretical (analysis, comparison, generalization); b) empirical (observation, induction, deduction, testing, evaluation).
The empirical research was conducted at Khmelnytsky National University. 27 first-year students of Humanities participated in the experiment. The representativeness of the selection of empirical research is ensured by the fact that the psychological characteristics of students who participated in the experiment, in general, are identical to the psychological characteristics of first-year students.
The first stage of research involved the assessment of students’ readiness for working with fairy-tales. It is for this purpose that the questionnare was used. 
The second stage of research consisted of such trainings as “Personality” and a modified group training (Breusenko-Kuznetsov), the purpose of which was to determine the effectiveness of using fairy-tales in the learning process. The essence of our hypothesis is that the use of fairy-tales improves the learning of languages at the lessons, as well as increasing the motivation to learn a foreign language.
The third stage of research involved a post-experimental test and a survey questionnaire (made by us), the aim of which was to check students’ level of knowledge in English after a number of fairy-tales’ trainings.
Background literature review

The use of fairy tales at the English lessons has long been the subject of special attention of such methodologists, practitioners, theorists, researchers as: Smirnova (2009), Rogova (1991), Folomkina (1987), Nikolaeva (2002), Nunan (1991), Harmer (1994), Stern (1991), etc. The scientists have come to the conclusion that fairy-tales are a means of developing students' speech, their literary and creative abilities. 
The experience of teachers Yavuz & Celik (2017), Petrova (2015), Bocharnikova & Eremina (2017), etc. also indicates that fairy-tales are an effective method of comprehension of difficult material. The students are ready to listen to this genre and discuss it infinitely, they are captured with the story and genuinely interested in the actions of unusual heroes, the development of events. While watching, reading or listening to the fairy-tale, the student willingly immerses in the magic world of its characters, cares about the events of the story. The fairy-tale transports students from the everyday, monotonous world of reality into a polytonous world, awakens fantasy, emotionally draws attraction and captivates.

From a linguistic point of view, fairy-tale is an inexhaustible source of diverse foreign language material that is convenient for teaching English. It is a kind of artistic prose that comes from folk retellings, a relatively short story about fantastic events and characters (Pentyliuk, 2003, p. 45).
Ushinsky (1989) thinks that one of the effective methods of teaching language, which promotes the creation of a high level of motivation and the necessary foundation for the formation of language competence is the use of fabulous material at the lessons (p. 64-66). Sukhomlinsky (1972) believes that if you want your child to be intelligent and inquisitive, you will have to educate, awaken, inspire his mind with the beauty of words and thoughts; because the magic power is revealed, above all, in the tale (p. 103).

Taking into account the availability of scientific works devoted to the study of fairy-tales in teaching foreign languages, the problem of choosing the most effective methods for presenting fabuluos materials (in an interesting and accessible form) for students is in the area of the deficit of scientific reflection.
Theoretical research results
The presence of fairy-tale and the techniques of its presentation (in cartoons, movies, different on-line games, electronic training programs, etc.) are powerful teaching tools for English lessons. They promote the formation of students’ interest in the subject, develop their curiosity, reveal the interdependence of various phenomena of language. Creating a lively atmoshpere makes the material understandable for students at the lesson. Even complicated material can easily be remembered if, when explaining it, you use interesting techniques that cause positive motivation for students. This technique is an educational fairy-tale. It can be divided into the following groups:
– informative fairy-tales (multimedia and narrative), with which the teacher introduces new concepts, facts, acquaints with the laws of language;

– fairy-tales games (video, tabletop, party, multiplayer, etc.) that involve the active participation of students in the plot of the fairy-tale;

– fairy-tales problems, tasks, riddles, puzzles, quizzes, crosswords that activate the speech activity of students and deepen learning English vocabulary;

– fairy-tales exercises (listening, grammar, vocabulary, speaking, writing, etc.) that allow the teacher to develop certain analytical, team building, organizational, professional and leadership skills of students (fairy tales in this case act as an interesting teaching material) (Zhulyj & Teplytskaia, 2003, p. 53).
The fairy-tales are also divided into: fairy-tales about animals (birds, plants, insects); magic (sometimes called heroic or fantastic) and social (realistic, novelist). Tales about animals are genetically the most ancient, associated with totemic representations. Their main characters are animals. Over time, fairy-tales lose their mythological and magical meaning and acquire instructive-curricular character. Magic tales originally also had a magical destination, which was eventually lost; they organically combine the mythical, fantastic and heroic origins. Heroes of magic fairy-tales, as a rule, are endowed with extraordinary power, abilities, ingenuity, which help them to overcome all the tests on the way to the goal. Social tales are dominated by the motives of everyday life.
It should be noted that in the process of formation of foreign language skills the teacher should use tales of all the above groups, because, maximum results can be achieved by different tales’ combination. And, of course, the following forms of work with fairy-tales at the English lessons should be taken into consideration: 1) watching (reading or listening) and analyzing fairy-tales; 2) a fairy-tale story; 3) creating a fairy-tale; 4) rewriting; 5) staging a fairy-tale; 6) illustration of a fairy-tale.
Thus, the fairy-tale (in diferrent ways of usage) has didactic advantages and tremendous educational opportunities. First of all, two types of motivation are developed: self-motivation (when the fairy tale is interesting by itself) and the motivation (when the student will be shown that he can understand himself the language he studies) (Каzаchіnеr, 2007, p. 3). Secondly, fairy-tale is the power of impression and emotional impact on the students. Therefore, the main attention should be directed at the formation of students’ personal attitude to the revised fairy-tale. Thirdly, fairy tale is always an unobtrusive upbringing. In its best forms, it opens the world to the student (the essence of human relationships, human feelings – kindness, respect, compassion, community, justice, sensitivity, mutual understanding), and thus carries a rich moral potential. The fairy-tale gives people a vivid, diverse image of the world, developing the person's horizons. Fourthly, the fairy-tale, its composition and presentation, the bright contrast between good and evil, fantastic and definite moral images, expressive language, dynamics of events, special causal relationships and phenomena available to the student's understanding – make the fairy-tale particularly interesting and exciting for students. Thus, this method is an indispensable tool for the healthy personality formation. Fifthly, it should be noted that the use of fairy-tales at the foreign language classes helps to realize such didactic goals as the enrichment and complexity of the vocabulary; intellectual and general development of students; the development of thinking (the ability to analyze, highlight the main thing, compare, build analogies, explain the concepts, solve problems); development of students’ creative abilities; creating an emotional environment; formation of ethical qualities; education of the right attitude towards universal values (kindness, love, humanity); the normalization of a humane attitude toward each other  (Zynkevych-Evstyhneeva, 1998, p. 45).
Having considered the positive didactic meaning of the fairy-tale, one must pay attention to the methodological advantages of using it (the formation of speech skills through material repetition in an interesting form; illustration of sound in interesting language situations; removal of the psychological barrier of communication; enrichment of the students’ vocabulary; increasing interest in learning English; the development of students’ ability to listen to English actively) (Gribanskaja & Novikova, 2006, p. 34).
It will be worthwhile to note the main communicative tasks of fairy-tales: to teach, to explain new material; check knowledge on the topic; entertain, capture, attract, increase interest in the subject.

As already mentioned above, educational fairy-tales are designed to facilitate the mastery of speech material. The teacher can present them at the stage of motivation of the educational activity (to cause cognitive interest, students’ positive emotions), at the stage of explaining the new material (to explain the essence of one or another phenomenon), as well as at the stage of fixing and comprehension of the new material (for checking students’ knowledge; then it is advisable to present a fairy-tale with passes for students to fill out and pronounce).
Empirical research results

First stage. In order to get more accurate information on the effectiveness of use of fairy-tales in educational process, we proposed the questionnaire to 27 first-year students, which contained the following questions:

1. What is your attitude to the use of fairy-tales at the lessons? (positive, negative)

2. How often is it worth using fairy tales at the lessons? (every lesson, once a week, once a month, your option)

3. In what kinds of work is the fairy-tale of the greatest interest? (cartoons, songs, movies, story books, programs for the study of certain aspects of language)
The analysis of the questionnaire results showed that the students’ attitude to the use of fairy tales was positive (100%) and practical lessons proved that. The second question caused minor differences: 70% of students believed that fairy-tales should be used at every lesson, but 30% of them confirmed – once a week. The last question was to determine the preferences of students: 40% of respondents preferred short cartoons, 30% – movies, 15% – story books, 10% – songs, and 5% – programs for studying certain aspects of language.
Second stage. Two groups participated in the experiment: an experimental group (EG) and a control group (CG). There were 14 people in the EG and 13 people in the CG. In the EG, we conducted lessons using fairy-tales, and in the CG a lesson was conducted in the traditional form. During the period of trainings the students learned the theme "Appearance and Character". We applied not only traditional tasks but fairy-tale cartoons, films, songs and games. Here are examples of some methods of working with fairy-tales in the EG.
The training “Personality” was based on the technique developed by us "Fairy tale figurines". Its goal was to immerse into the atmosphere of fairy-tale therapy, expanding knowledge about each other, as well as the development of such personally important professional qualities as: empathy, intuition in the perception of another person; creativity as opposed to stereotyping thinking; development of "internal child"; contact and flexibility in communication; self-understanding (awareness of own conflicting needs and motives and resource potential). Necessary materials for work were: multimedia projector, laptop, paper, pencils, paints and cartoon characters (for group work, the number of figures should not be less than the number of people in the group). We used figures from different cartoons. The use of these figures facilitates the choice of a fairy-tale character that a person can associate with.
To achieve the effectiveness of the training, the work was conducted in subgroups. Here is an example of using this technique in one of the subgroups. The number of participants is seven. During the first session, the participants were asked to select two little figures (which were shown on the screen), describe them and justify the choice of these particular little figures. The first figurine is the one that they like most of all, the second one – the one that they do not like the most. The procedure for selecting figurines caused participants’ interest and revitalization. Students readily spoke about the chosen characters, gave them characteristics. Some of the students noted that certain qualities of the chosen figures characterized those who chose them. The choice of nasty characters was to facilitate the further development of the fairy-tale plot, as well as to identify personality traits that the participants did not like. 

Another technique used at the lesson was to create a group fairy-tale. The students were shown the beginning of the fairy-tale cartoon “True Friends Always Help Each Other” by Hooplakidz and they had to continue (predict) the story. The creation and analysis of the common fairy-tale was conducted on the basis of the procedure developed by Breusenko-Kuznetsov (2005) and took place at three stages (the fourth stage we excluded, because it involves more in-depth psychological work that was not the subject of our activity). At the first stage, the actual writing of a fairy-tale took place by a group of participants in a circle. The contestant, who started the fairy tale, was selected. It was also discussed how many sentences each "storyteller" would add (usually not more than three) and how many circles a fairy-tale should pass (not less than three). It should also be noted that, continuing the fairy-tale, each participant had to take care that his contribution could cause the creation of common completed work. The tale was created orally and recorded on paper. Each subsequent participant recorded the words of the previous participant. Thus, the whole fairy-tale was recorded on the contributions of each participant. The creation of a fairy-tale took place very lively and expressively, participants quickly invented the continuation, sometimes interrupting each other.
At the second stage of work, each participant evaluated the created fairy-tale on his own criteria, expressing his attitude not only to the result of group activities, but also to the very process of creating a fairy-tale. The discussion of the written fairy-tale caused quite contradictory emotions. The fairy-tale seemed to be rather confusing for the participants. The main thing in the created tale, was the theme of friendship and salvation of friends from trouble. In general, the written fairy tale was harmonious: a clear plot, formulation of a problem, a series of linked events and a resolution of the problem, an element of surprise and unpredictability. 
The last third stage of the work with the fairy-tale involved an analysis of each participant’s contribution. At first, the participant's contribution was read out, after which the whole group, including the participant himself, analyzed it in written or verbally and gave feedback. The analysis procedure was not formalized, however, judging ("good / bad") was not desirable. We paid special attention to episodes that were repeated from cycle to cycle.

Third stage. After a series of fairy-tales lessons, students were offered a post-experimental test that included the following tasks:

1. Students were given a list of words “Good and bad characteristics of a person” which they had to match with the pictures.

2. It was necessary to fill in the blanks while listening to the fairy-tale song “Everyday Princess” performed by Tiana (Anika Noni Rose).

3. Students had to do the task "True of false" (based on a short episode of the revised fairy-tale movie “Harry Porter”).

4. Children were offered to write an essay on the topic "The Ukrainians and the Ukrainian Character".

Then, the checking and the detailed analysis of each work was carried out. The results in the control group were as follows: grade ‘A’ is for 5% of students, ‘B’ – for the next 35%, ‘C’ – for the next 20%, ‘D’ – for the remaining 40% of students who made significant mistakes.

In the experimental group 50% of the students coped with the work flawlessly and received a grade of ‘A’, 45% made unremarkable mistakes and received a grade of ‘B’, and only 5% received a grade of ‘D’. It is also worth mentioning that in the experimental group the students showed much more interest at the lesson and were active and interested. They learned the new vocabulary better (with the help of fairy-tale presentation), and coped with writing the essay easier compared with the usual story in the CG (the influence of films’ and cartoons’ review). 
At the end of the training, participants of ЕG were asked to complete a survey questionnaire. Participation in the experiment was described as an interesting cognitive experience by the most educators. The results of the questionnaire testify their interest in further mastering the fairy-tales. So, when answering the question: "Have your expectations of the experiment been fulfilled?" 70% of the students answered "yes"; 7% – expected more profound methodological work; 23% of respondents answered that the participation in the experiment had exceeded their expectations regarding it. The second question: "Are you satisfied with your own participation in the fairy-tale trainings?" gave the following results: 65% of the respondents are completely satisfied with their own participation; 10% of them are generally satisfied; the next 5% of them are not determined; 20% of the polled participants are not satisfied with their participation. Analysis of the answer to the third question: "The experience gained during the experiment will help me ..." showed that for most students, the experiment would help in the development of communication, creativity, empathy, self-understanding and the ability to understand others better. In response to the fourth question: "Would you like to be taught with fairy-tales?" all students answered affirmatively.

Thus, the analysis of experimental data showed that for a short period of time during using fairy-tales, students can improve the quality of knowledge, as well as interest in learning a foreign language. So, the hypothesis that has been put forward by us has been proved, and the significance of the obtained results has been shown due to the high level of success.
Conclusions and implications for further research
In the article we considered how different interactive fairy-tales influence on the effectiveness of learning a foreign language in the educational process. Study of scientific and methodological literature on the given problem has led to the conclusion that the use of fairy-tales at the lessons of a foreign language gives students the opportunity to acquire new knowledge, practice English speaking skills and develop personal traits which are necessary for future professional work. 
Empirical study of the research shows that students have positive attitude to fairy-tales, work at improving their learning skills and try to overcome communication barriers.
The prospect of further research in this direction is the working out and the implementation of new language training programs based on fairy-tales for improving students’skills in speaking, listening, reading and writing English.
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